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1 INTRODUCTION 

In 2003 Lund University Commissioned Education was given the task, after public 
tender, to create and administrate a programme on “Child Rights, Classroom and 
School Management” following the provisions and principles contained in the UN 
Convention on the Rights of the Child (CRC), Sida’s development policy on Edu-
cation and other internationally ratified instruments in the areas of child rights and 
education. The programme was oriented to target persons holding a position from 
where they could initiate processes of change in their home countries. During the 
years 2003-2009 the International Training Programme (ITP) on Child Rights, 
Classroom and School Management was arranged 11 times with 330 participants 
completing it. Most of them are still working for child rights in their countries and 
have formed national and regional networks. In 2010 Lund University Commis-
sioned Education won the contract in a new procurement for arranging the pro-
gramme twice a year 2010 - 2012 with an option for another two years. In 2010 the 
12th and 13th batch started the redesigned programme and this book is one of the 
results of batch 13. 

Programme objective and goals 

The overall aim of the Sida International Training Programmes is to contribute to 
capacity development and processes of change in developing countries by offering 
key persons training. The ITPs are specially designed for persons qualified to partic-
ipate in reform processes of strategic importance on different levels and who hold a 
position in the home organisation with the mandate to run processes of change. In 
the long-term perspective the programmes should contribute to institutional 
strengthening and capacity development in the participants’ countries.  
 
From a development perspective, the overall, long-term objective of the new Child 
Rights, Classroom and School Management programme is: “to improve participat-
ing countries’ capacity to offer and ensure everyone's right to relevant and quality 
education, an education that is safe and secure, inclusive, student-centred, democrat-
ic and problem-solving and that creates opportunities for all, regardless of back-
ground, to participate in community life as active citizens.”  
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The programme objective to be expected at the end of the contract is that changes 
which contribute to the realization of the intention of the Child Rights Convention 
in policy as well as in practice will take place. 
 
The goals for the participants of each and every training programme are to gain: 
 

� Increased knowledge and understanding of the CRC.  

� Increased knowledge and understanding of the Education for All (EFA) and 
MDG’s targets, relevant international concepts such as child-friendly 
schools, inclusive education and education for democracy and human rights 
(EDHR) as well as other relevant international instruments.  

� Increased knowledge and understanding of experiences, methods and tools 
for organizational change in general, and rights-based (participation, inclu-
sive and transparent) and democratic methods and tools for change in par-
ticular.  

� Knowledge and understanding of Swedish and other international methods 
for translating children's rights and democratic values into practice in 
schools and in the classroom. 

� Expanded international and national networks to work with the CRC and 
other relevant international conventions and other instruments. 

In order for the training programme to contribute to desired changes participants 
need to acquire an understanding of the child’s situation, background of the Child 
Rights Convention and children’s right in, to and through education. Tools to initi-
ate and/or lead changes that make the participants’ respective organisation better 
able to implement and comply with the CRC and other relevant human rights in-
struments in the educational field are also required. The program must thus supply 
both background knowledge and an understanding of the content of the CRC and 
other relevant international conventions and instruments as tools for capacity devel-
opment and organizational change. In this way, participants are expected to function 
as agents of change - change agents in their domestic contexts. 
 
The Child Rights, Classroom and School Management Programme was one of the 
first ITPs with a clear change focus. One of the key elements in the training pro-
gramme is to initiate and support change processes in the participants’ home organi-
sations and countries. The training programme has so far initiated close to 100 
change processes in the participating countries. 
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Figure 1: Countries with change agents and initiated change processes as a  
result of the Child Rights, Classroom and School Management programme 

Contents 

The program provides tools for participants to connect theory and practice and thus 
be able to translate knowledge into practical everyday work. The entire training 
programme is based on a child rights approach. The right to education, in education 
and through education is the guiding principle of the programme. The following 
topics are included in the programme: 
 

� Policy documents and laws in the subject area related to human rights - 
CRC, Education for All (EFA) and other internationally-agreed instruments 
of key importance in this context,  

� Key aspects of children's rights to, in and through education and their prac-
tical implications  

� Democracy in the school and the school's role in society  "citizenship",  in-
clusive education and gender equality  

� Opportunities to use Information and Communication Technology (ICT) 
to promote increased quality and increased access to information and 
knowledge  

� Appropriate forms of leadership as well as organizational structures, forms 
and behaviour  and a leaders' role in the various structures  

� Difficult situations such as disciplinary measures, bullying, corporal pun-
ishment and sexual abuse and possibilities to make a change 

� Importance of problem-solving, critical thinking, participatory approach in 
the participants’ context 
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� Education for Sustainable Development as a holistic approach where social, 
economic and ecological issues are integrated.  

� Quality assurance as a method for continuous development and sustainabil-
ity of change.  

Target Group 

Participants in the program consist of teams of three people from each country, 
often from the same region. Moreover, they represent the different levels (local, 
regional and national) of the education system and can thereby anchor the change 
process on a broad front and make a greater impact for the projects initiated.  
 
Target groups for the new programme on “Child Rights, Classroom and School 
Management” are for example: 
 
At the local level: headmasters, inspectors and educational advisers who are working 
with development of methodology and management at school and classroom level in 
a number of schools (clusters); 
At the regional level: officers and trainers responsible for educational activities at the 
district or province level; 
At the national level: teacher trainers, headmaster trainers, staff at institutes working 
with educational development and at Ministries of Education.  
In addition to the above, the programme allows a member of the team to be part of 
the professional NGO staff working in the field of Education and Human Rights 
and based in developing countries. A mandatory prerequisite for all is a university 
degree or a teacher’s training degree as well as at least five years work experience. 
Applicants from the following countries are invited to apply: 
Africa: Burkina Faso, Egypt, Ethiopia, Liberia, Mali, Malawi, Namibia, Sierra Leo-
ne, South Africa, Tanzania, Uganda and Zambia 
Asia: Afghanistan, Bangladesh, Cambodia, China, India, Indonesia, Sri Lanka and 
Vietnam. 
Latin America: Bolivia and Colombia 
 
Participants and teams are selected with the thought in mind to optimize the out-
come of the course and make the change processes sustainable. Countries are select-
ed to participate on several occasions over the years. This means of participation of 
different teams from the same country over the years creates the conditions for a 
critical mass, for network building and for strengthening the change processes, all of 
which have already begun. Over the years the following countries have been repre-
sented and have established networks of Change Agents on different levels: 
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Batch 
Country 

1 2 3 4 5 6 7 8 9 10 11 12 13 

Afghanistan             1            
Bangladesh 1 2                      
Cambodia                       1  
China 1 2   3 4         5 6 7  
Colombia       1 2 3   4 5 6 7 8 9 
Egypt     1             2   3  
El Salvador                   1      
Ethiopia 1 2   3   4 5 6 7 8   9 10 
Honduras   1                      
India     1 2   3   4 5   6   7 
Indonesia 1   2 3     4 5 6   7 8 9 
Jordan   1     2 3   4     5    
Kenya 1     2   3              
Laos         1 2   3          
Malawi     1 2 3   4 5     6   7 
Mozambique             1   2        
Namibia   1 2     3     4   5    
Peru 1 2                      
Rwanda 1                        
Sierra Leone                       1 2 
South Africa     1   2           3   4 
Sri Lanka 1   2 3 4 5 6 7 8 9     10 
Tanzania 1 2 3 4 5   6 7   8 9 10  
Uganda       1 2 3 4 5 6 7 8   9 
Vietnam   1 2     3 4   5 6   7 8 
Zambia 1 2 3   4   5   6 7   8  

Table 1: Countries and number of teams per country which have been represented in the 
different batches over the years 

Programme Structure 

The new Child Rights, Classroom and School Management programme runs over a 
period of 1.5 years and consists of five phases as shown in the figure below:  
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A change project is the frame of the ITP on Child Rights, Classroom and School 
Management and a process which continues throughout the entire programme. The 
change project is made possible through teamwork and thus it is of great importance 
that the entire team is involved in the process and that the project has a high level of 
practical relevance for each team member. Each team is assigned a mentor who is 
responsible for supporting and monitoring their work as well as the networking 
process. Throughout the various phases of the programme, participants will be given 
tools for developing and implementing the change project and for making it sustain-
able. 
A description of the different phases in the programme for batch 13 will follow. 
 
Phase 1 – Preparations in the home country was when the participants contacted 
the other team members and former participants in the program. The team began to 
explore the work and implementation of the Child Rights Convention in their own 
country. According to assignments given, they also prepared the background infor-
mation which contributed to the baseline of their change project. (August – Sep-
tember 2010) 
 
Phase2 – Programme in Sweden lasted for approximately four weeks and consisted 
of child rights studies combined with study-visits to relevant Swedish institutions 
and different schools. Interaction between the participants from the different coun-
tries added to the experience and increased the knowledge gained. The change pro-
ject, which should have a high degree of practical relevance for the participants and 
their home organisations, is to be identified, planned and decided on and before the 
participants leave they submitted a project plan. (20th of September - 14th of Octo-
ber 2010) 
 
Phase 3 - Work carried out in the change project in the home country with regular 
assistance from the team’s mentor. The teams kept close contact with their mentor, 
the organisations and the stakeholders, and they also submitted a progress report. 
(October 2010 - May 2011) 
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Phase 4 – Progress workshop in Inner Mongolia, China for 10 days focused on the 
change project carried out by the country teams. The participants were asked to 
present their results so far and develop and discuss future plans for applying the 
programme content in their change project. Visiting former participants’ existing 
projects and organisation were also relevant. The principal idea of phase IV is to give 
and gain as much as possible from the mentors and the other participants in order to 
implement the change project. (June 2011) 
 
Phase 5 - Implementing the project in the home country with assistance from the 
mentor. After phase four in Inner Mongolia, China, follow-up visits have been con-
ducted by the respective mentor in the teams’ home countries.  The mentor together 
with the team met stakeholders, agreed on the following steps and also evaluated the 
project for change. After this visit the teams submitted the final change project re-
ports in this book. (June 2011 - April 2012) 
 
The Final Report may be the end of the programme however it’s not the end of the 
initiated change processes. Throughout the years almost all change agents have con-
tinued their work on child rights in their respective countries and networks.  

Book of Final Reports 

Final reports from all the participating teams in batch 13 are published in alphabeti-
cal order in this book. They represent different approaches to and topics on imple-
mentation of CRC with their points of departure in different actual problems in 
their respective countries. Common to all countries is that they have ratified CRC 
about 20 years ago. All States have, as a result, formulated laws, policies and pro-
grammes aimed at implementation of CRC and strengthening the position of chil-
dren.  However, there is still often a large gap between these good intentions and 
practice. The change project is trying to bridge this gap. 
 
At the end of the book the mentors in the ITP on Child Rights, Classroom and 
School Management from Lund University - Agneta W Flinck, Bodil Rasmusson, 
Lena Andersson, Per Wickenberg and Ulf Leo - reflect on the focus areas presented 
and the conclusions drawn by the participants and the country teams in their final 
reports of the change projects related to CRC. 



 14

 



 15

2 FINAL REPORTS 
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COLOMBIA 

Generating a Child Rights Classroom Culture through Cross-
Curricular Materials that Foster Critical Thinking 

Astrid Núñez Pardo, Jazmín Olivia Guerrero and Juan Carlos 
Reyes 

1 Frame of Reference  

Community participation has gained considerable attention in Colombia since the 
new constitution (1991) was approved. For the first time, it established in its second 
article that one of the main goals of our Nation is to “facilitate everyone’s participa-
tion in the decisions that affect us…” In the same year, Colombia ratified the Con-
vention of the Rights of the Child (henceforth CRC). Later on, the National Educa-
tion Act (1994) defined the educational goal as the respect for human rights, espe-
cially those regarding life, peace, democracy, tolerance and freedom.  In that con-
text, over the last twenty years Colombia has been engaged in the design of several 
strategies to make this a reality, by stating in the National Plan on Education 2006 - 
2010 that participation is a priority. Consequently, the National Ministry of Educa-
tion (henceforth MEN), created the program on Human Rights and citizenship 
called Eduderechos. 
 
The National Education Act 115 (1994) defines the school government as the pri-
mary authority for participation and decision making in schools. It also mandates 
that all educational institutions should have a school government body to allow 
teachers, parents, pupils and school administrative staff to discuss relevant educa-
tional issues. The role of the school government in the public sector is to resolve 
proposals regarding its rules and code of conduct; the organization of different extra-
curricular activities (social, sports, cultural, pedagogical and artistic activities) and 
the promotion of educational plans and processes to improve the quality of services. 
Moreover, it deals with the administrative and budget issues and the establishment 
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of participation, tolerance and democracy. The main purpose of the National Edu-
cation Act is to promote participation in the decision making process regarding 
school management and pedagogical aspects, and express it in the School Educa-
tional Institutional Project (Proyecto Educativo Institucional, henceforth PEI). 
 
At the local level, Bogotá has taken the lead in the implementation of the education-
al public policy. The government has designed strategies to enforce the Child Rights 
through punctual programs focused on provision, protection and participation. 
Indeed, since 2004 Bogotá has implemented a public policy for the quality of life of 
the children (Política Pública por la Calidad de vida de los niños y las niñas) whose 
aim is to direct every effort made by both private and public sectors in favour of 
children. The Secretary of Education in Bogotá (henceforth SED) has established 
the participation approach as the main strategy to achieve better quality in educa-
tion. It has also appointed the educational community; namely teachers, directors, 
family members, and children as the participants, being the learners the most im-
portant agents of all.  
 
We agree that the educational system has a vital role in the education of values in 
society. We are also in accordance with the Swedish International Cooperation-
Development Agency’s (henceforth SIDA) view that “respect for human rights is 
largely a prerequisite of democratization and a democratic decision-making process 
reinforces the protection of human rights” (p. 5). This suggests that in the school 
context, the right to participation includes the respect for the views of the child, 
freedom of expression, access to appropriate information and freedom of thought, 
conscience and religion. In the same fashion, Roger Hart’s (1991) definition of par-
ticipation is complementary. He presupposes that when participation occurs, a 
community is able to acknowledge an individual’s resolutions. This, in turn, has an 
impact on the life of every member of the community.   
 
Participation underlies the development of critical thinking skills. That is, in a class-
room children share and discusses their views and life experiences concerning Child 
Rights in an atmosphere of collaboration. Therefore, participation and the develop-
ment of critical thinking through cross-curricular materials in the classroom have 
been the chosen tools to promote a Child Rights Classroom Culture. We are con-
vinced that the role of teachers is to make every effort to implement effective learn-
ing and teaching methodologies that help children become self-confident, reflective, 
creative and critical thinkers. Hence, counting on SIDA’s sponsorship, we imple-
mented a project that focuses on fostering children’s participation at Manuel del 
Socorro Rodriguez School and teacher development in several public schools that 
belong to different localities spread all over the District of Bogotá. 
 
Teacher development implies that educators improve their pedagogical and meth-
odological knowledge and practice in Child Rights through teaching specific content 
in human rights in all school subjects (PLANEDH-Colombia 2006-2010, 2010-
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2014). Indeed, the United Nations defines the education in human rights as “a set 
of training, outspread, and information activities aiming at creating a universal cul-
ture in the field of human rights” (Corlazzoli, 2007). In our context, we need to 
develop teachers who endorse a culture of child rights in schools 
 
By the expression Child Rights culture we mean to translate the rights of the child 
into a daily routine within the school and classroom contexts. Such culture implies 
fostering educational quality, solving problems, promoting effective learning, and 
changing negative attitudes by means of participation and respect in the classroom. 
This is a need highlighted in the Plan Nacional de Educacion en Derechos 
Humanos (PLANEDH-Colombia 2006-2010,2010-2014), which states that to 
create a culture of rights it is paramount to teach “values such as justice, coopera-
tion, solidarity, commitment personal and collective autonomy, respect, etc....and 
question those that are anti-ethical like discrimination, intolerance, ethnocentrism, 
blind violence, indifference and discord...”(p, 70-71). 
 
Consequently, our intention is to find a way to generate an institutional culture 
underpinned on Aguirre’s (2009)  insight as a set of behavioural patterns that 
emerges from the social interaction and leads to the establishment of an identify.  By 
the same token, (PLANEDH-Colombia 2006-2010, 2010-2014), views culture as 
“dynamic, collective and endless process of meaning construction that build and 
shape social relationships....” (p. 75). Indeed, once teachers have raised awareness of 
Child Rights and pondered upon ways to make them visible in the classroom 
through specific content and activities, they are enabled to become change agents 
and to help children become subjects of rights. 
 
Based on Schafersman’s (1991) work, we understand critical thinking to be a rele-
vant, reliable, reflective and dexterous reasoning that aims at improving the thinking 
skills of students preparing them to succeed in life. In the same line of thought, Bur-
gess (2010) asserts that identifying problems and developing sustainable solutions 
make part of being a critical thinker and it is therefore essential to attain social pro-
gress. Likewise, Cárdenas (2001) affirms that critical thinking entails mental pro-
cesses and strategies we use to learn new concepts, solve problems and make deci-
sions. Then, for the purpose of this project, critical thinking is understood as the 
construction of knowledge based on the Curriculum for the Swedish compulsory 
school system (2006) lpo 94, p. 6) as a complex concept, which can be expressed in 
a variety of forms like facts, understanding, skills, and accumulated experience, 
which interact with each other. 
 
Following Vogt’s (1997) ideas, the term cross-curricular instruction is an approach 
dealing with themes and topics that contribute from several content areas such as 
science, social studies, arts, and the sort.  Besides, it engages learners in authentic 
literacy tasks that emerge from interesting and worthwhile topics and ideas; privileg-
es different kinds of reading materials for several purposes, and fosters investigation.  
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In the same way, Hayes (1989) claims that interdisciplinary units foster relevance 
and motivates students to break with the traditional view of knowledge and begin to 
actively cultivate multiple perspectives that will serve them in the larger world. 
Then, in our perspective, cross-curricular materials entail integrating language skills 
across a variety of content areas while engaging students in solving authentic tasks 
that set learning around the exploration and analysis of issues that affect our society. 
 
We do agree with Willis’ view (1995, as cited in Vogt, 1994, p.2) of cross-curricular 
materials. She defines them “as a variety of texts, as well as ‘real world’ materials 
such as brochures, magazine articles, interviews, maps, and informational signs that 
increase learners’ understanding and build a foundation that will prepare them for 
future ‘real life’ reading and writing tasks.” In fostering cross-curricular materials, we 
attempt to set learning around the exploration of issues and problems that influence 
our society; engage learners in authentic tasks; and integrate the language skills. 
 
It is our belief that our teachers could benefit from the implementation of activities 
and class dynamics permeated by cross-curricular materials that promote the use of 
critical thinking skills. In this manner, teachers and students will be involved in a 
learning environment that favours open discussions of CRC issues, making pro-
posals regarding ways to put Child Rights into practice, and allowing them to im-
pact their classroom pedagogical procedures. 

2 Purpose 

2.1 Experiencing Child Rights through Participation 
We developed our project at Manuel del Socorro Rodriguez school in Rafael Uribe 
Uribe Locality. The main goal of our project is to promote leadership and active 
participation of children and youngsters at the school and the classroom for optimal 
exercise of their rights. To attain it, these agents required permanent training be-
cause the school teachers and students did not have enough information about the 
different bodies of participation and their duties and responsibilities of each mem-
ber, nor their influence on the school. We started, through the development of our 
project, by supporting the process of school elections through instructional meetings 
about CRC; the importance of participation; the different projects and existing 
strategies at local, district and national levels and the different forms of participation; 
as well as the implementation of a series of workshops on participation, leadership, 
and Child Rights.
 
The aforementioned activities attempted to change the lack of students’ participa-
tion at the school since it had been reduced to only the election of ombudsmen, a 
student representative from each grade. However, they have not had any influence 
in the school decisions even though the National Education Act 115 (1994) and the 
decree 1860, clearly state specific duties for them in relation to the defence and ful-
fillment of Child Rights. 
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2.2 Teacher Development  
The project aims at generating changes in classroom management practices through 
CRC cross-curricular materials that foster critical thinking. In order to do so, it is 
necessary to sensitize teachers on the Rights of the Child; generate socio-cultural 
changes that favor the full exercise of Child’s Rights; foster their daily practice; and 
make the academic community sensitive and responsive to their importance.  All 
this should be explicit in the teachers’ lesson planning, materials and behaviours. 
 
On the one hand, the short-term purpose of the project is to raise the English teach-
ers' awareness of Human Rights and the Child Rights Convention (CRC) in the 
Colombian context, by sharpening their insights about the rights and duties of the 
Child. On the other hand, it attempts to transform the classroom into a participa-
tory teaching and learning setting, in the medium term. 
 
The original project plan included 60 English teachers. However, the actual partici-
pants of the project were 90 English teachers: (39 in-service teachers, 50 pre-service 
teachers, 1 teacher who did not answer the survey) from 9 localities at Bogota Dis-
trict. They were Usaquén (locality 1st), San Cristobal (locality 4th), Usme (locality 
5th, Tunjuelito (locality 6th), Bosa (locality 7th), Engativá (locality 10th, Puente 
Aranda (locality 16th), Rafael Uribe Uribe (locality 18th), and Ciudad Bolívar (lo-
cality 19th). Likewise, there were 3 School English coordinators, and 3 professors 
from public and private universities. 

3 Methodology/Activities 

First, we discussed our roles in our two-branch-project: Experiencing Child Rights 
through Participation and Teacher Development. 
 

- Jazmín and Juan Carlos were responsible for the local project with 50 pre-
school and primary teachers, parents and students at Manuel del Socorro 
Rodriguez School. They developed a plan to follow and accompany the 
Student Council process, families and teachers in relation to school gov-
ernment and participation. 

- Astrid was responsible for the teacher development branch of the project. 
She was in charge of organising and developing the CRC Seminar-
Workshop with 90 teachers in the target locality (Rafael Uribe Uribe), 
which she extended to nine localities. This project counted on the support 
of colleagues from batches 11th and 12th for presentations and workshops 
as can be seen in the seminar agenda (Appendix 2). 

 
3.1 Experiencing Child Rights through Participation 
Having discussed our roles in the development of our two-branch project, each one 
of us started to work based on a chronogram of activities. 
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- Developing a series of workshops with the Student Council that had been 
elected to explain participation, leadership, and Child Rights; namely iden-
tifying rights in different contexts (school, family and city level); under-
standing my duties and responsibilities as members of society; what partici-
pation should be called, Hart’s Ladder of Participation; and introduction to 
participation at school level. 
 

- Participating in DILE’s “School Youth Leaders Meeting”, in which the 
school’s Student Council was able to share their experiences with other 
school’s student councils. 

 
- Holding a second series of 

workshops and seminars 
with students with the sup-
port of IDPAC who trained 
the students’ councils on 
mechanism of youth partici-
pation at the local and dis-
trict level and how to get in-
volved in the elections of the 
local youth council. 

 
- Helping the Student Council in what concerns to campaigns for   elections. 

To do this, we invited students to register in specific schools of the locality 
to exercise their right to vote, to form the Student Council with four 
candidates for the elections of the local youth 
council, and to write a common proposal.  

 
- Obtaining support from the local Mayor’s Office 

of the locality, and the Institute for Participation 
Luis Carlos Galan. The first one included our 
school in their educational programs, and gave 
some economical resources to the school to 
continue working in favour of the Child Rights. 
The second one came to our school to train 
students on human rights and participation. 
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3.2 Teacher Development  
The seminar-workshop was organised with hard work and passion; it involved dif-
ferent stakeholders and sponsors; and counted on the support from two batches 
(11th, 12th and 14th) who contributed with a very positive attitude. We organised 
every detail of the seminar playing a variety of roles and managed to have three dif-
ferent batches presenting their projects. The following section summarises all the 
steps to develop our CRC seminar-workshop. 
 

- Brainstorming topics for the seminar, making a list of possible guest speak-
ers and holding a meeting with the President of the Local Administrative 
Committee of our target locality. 

- Meetings with the President of 
the Local Administrative Com-
mittee, the Edil and the Educa-
tion Resource Chief of a neigh-
bouring locality to arrange a ra-
dio session on the CRC Seminar 
to divulge the event and decide 
the final venue for the seminar 
at a public school in the target 
locality.  

 
- Meeting the principal of the school to decide the venue, furniture, and the 

audio for our seminar. 
- Looking for sponsorship in both the private and public sectors (Publishing 

houses, public and private universities and some restaurants and food busi-
nesses). 

- Meeting the principals of other 
three public schools at the target 
locality and holding telephone 
conversations with the principals 
of other seven public schools that 
belong to localities that are near-
by. 

- Sending personalised invitations 
to the Faculty of three Master’s 
and undergraduate programmes 
in Education and Language 
Teaching of the city. 

- Contacting colleagues, from 11th, 12th and 14th batches to confirm their 
speeches for the seminar.  

- Extending the invitation to public schools that belong to the selected 9 lo-
calities in the District of Bogota.  
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- Designing and sending the survey (Appendix 1) for teachers to answer via e-
mail in order to characterise our audience and set the starting point for our 
presentations. 

- Starting the pre-registration process in the CRC Seminar electronic mail: 
crcseminar@gmail.com. 

- Confirming sponsorship from publishing houses, printing businesses and 
private universities.  

- Visiting the venue of the event to arrange all the logistics of the event.   
- Studying the proposed agenda with change agents and colleagues from 

batches 12th and 14th  
- Characterising the attendees of the event based on the information gathered 

from the survey (39  in-service teachers and 50 pre-service teachers; 56 
teachers knew very little about the CRC; 32 teachers had some knowledge 
about it ; 64 teachers said they would like to learn about Methodological 
Approaches to Create a Child Rights Culture; 66 teachers did not know 
about the inclusion of CRC in the Educational institution or its Proyecto 
Educativo Institucional (PEI), and few teachers said that the academic 
council, the committee of cohabitation and some teachers were in charge of 
promoting and preserving all these rights.  

- Delivering the seminar and tabulating the evaluation form. 
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4. Results 

4.1 Experiencing Child Rights through Participation 
Our project at Manuel del Socorro Rodriguez school has started to change the par-
ticipatory spaces from being formal discourses to a real involvement that allows the 
children to take action in decision making regarding school matters. In other words, 
the school has broadened the reach of democracy and participation to the different 
spheres in which children are involved not only in academic spaces but also in public 
ones and even in the design of public policy. We have implemented this project 
holding on to the strong belief that a school must be a place where democracy is 
alive; a place where different ideas and opinions gather as well as different cultures 
and colours. That is to say, that a primary school is where the first steps of socialisa-
tion take place as part of the educational process, it should then guarantee the condi-
tions for free, open critical thinking. 
 
In the short term, our project has become a strategy in itself. This school has pre-
sented to the SED a broader one called “The Eighth Week: a strategy for implemen-
tation of cycles and the development of innovative pedagogical projects”, which was 
latter published. Hence, one of the cycles at the school is called Human Rights and 
school democracy: “Child Rights, Classroom and School Management” (participa-
tion and leadership). This venture has reached 2.337 learners, 110 school teachers 
and 10 alumni from school. One aspect to highlight is that it has been able to fund-
raise more than 7 million pesos (around USD$3.700.) 
 
Another important result is that the members 
of the current Student Council are recognised 
as leaders who participate in decision-making 
procedures at school. Moreover, a member of 
the student council was elected as representa-
tive of the school in the locality. Furthermore, 
we trained the Student Council and 30 learn-
ers, in leadership in association with other 
entities such as IDPAC and the Foundation 
for Democracy Luis Carlos Galan.  
 
As one of the medium term results we have that the students led recreational and 
cultural events in the school, fundraised money, and managed it. The students from 
pre-school to secondary planned activities, organised work teams in their classrooms, 
and developed all the procedures during a free day.  Among the activities, we can 
mention movie club, sports tournaments, food-sharing, cooking and dancing. From 
that moment, the Student Council started to gain recognition at school. Students 
responded by organising themselves as work groups, electing a “Board of Directors” 
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and creating their own regulations. This 
certainly has reinforced their confidence and 
self-esteem. They are now able to make 
proposals and initiatives.  
 
We must thank the school principal and the 
directors. All of this would have been very 
difficult to accomplish without their sup-
port. They reduced our class load to make it 
easier for us to focus on this task. The 

DILE’s director has publicly recognized this project since its leading teacher demon-
strated hard work and commitment. 
 
4.2 Teacher Development 
Seventy five teachers out of the ninety attendees, answered the evaluation of the 
event, which allowed us to identify some relevant aspects that evidenced the 
achievement of the short-term results stated for the teacher development branch. In 
addition, they made some suggestions for the inclusion of more workshops, the 
reduction of the time allotted for the event, the quantity of food, and the location of 
the venue. 
Thirty three observations referred to the achievements of the first short-term result, 
namely to raise teachers' awareness of Human Rights and CRC in the Colombian 
context by sharpening their insights about the rights and duties of the Child. The 
following excerpts illustrate the previously mentioned issue: 
 
 “In my opinion this seminar-workshop is so important for us to understand how relevant 
is the work that teachers do for children in order to give them the best conditions to devel-
op, learn and life.” (sic) 
 
“I found this seminar very valuable because it placed the debate on the Rights of the 
Child within our schools. It also contributed in three very important aspects: Information 
about the state of the Rights of Child in our country, reflection on the attitudes of grow-
ing indifference towards this issue, and the way in which we as teachers must intervene 
and help to build a culture that defends their Rights.” 
 
The afternoon practical sessions of the seminar allowed English teachers to recognise 
Child Rights in different contexts; analyse different cases of Child Rights violations; 
establish cause and effect relationships in relation to their children rights and duties; 
and provide respective solutions regarding Child Rights. They are the indicators we 
stated for the first activity of the project and I will show them in a video during 
phase four. 
 
Thirty seven observations referred to the achievements of the second short-term 
result, namely, to raise teacher awareness, willingness and commitment by using 
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cross- curricular materials that foster critical thinking skills. Let us consider a few 
instances that exemplify this issue. The following transcriptions illustrate these per-
ceptions. 
 
“They integrated pertinent methodologies and strategies for teachers to make Child Rights 
a reality in the school and classrooms.” 
 
“It motivated me to use the cross-curricular materials and critical thinking as a way to 
approach Child Rights and duties.” 
  
The afternoon practical sessions of the seminar, sensitized teachers on the im-
portance of using critical thinking and cross-curricular in the classroom; teachers 
self-evaluated their own practices. In addition, they made decisions based on con-
text; analysed different cases of Child Rights violations; and reflected upon their 
experiences, feelings and beliefs.  
 
Finally, the teachers suggested that the we should include more workshops (21, 
33%); that the event should be shorter (10,66%); that lectures should start on time 
(12%); that they should have been given more food (2,66%); and that the venue 
should be closer to the town centre (10,66%). 
 
To achieve the medium-term results, we planned to ask a sample of 20 English pub-
lic school in-service teachers to implement some of the activities developed in the 
workshops of our event. This allowed us to identify the indicators established for the 
medium-term outcomes, and to gather information that is more reliable on both 
students and teachers CRC experiences. There is a need for more time to incorpo-
rate CRC lesson and develop activities with their students. 
 
After the development of our event, a public school and two private universities have 
invited us to hold it at their campuses promising to provide all the facilities needed 
and fully sponsor it.  Similarly, after our mentor’s visit in August 2011, the five uni-
versities (two public and three private) where he helped us sensitise and raise teach-
ers’ awareness of the possibility to make a change by promoting Children’s Rights, 
are all interested in having us develop our event at their locations. However, as 
Uniempresarial has always been committed to support us and to sponsor the event 
as part of their social projection, we will continue holding it at its premises.  
 
Therefore, we will continue offering our event once a year integrating members of 
all the Colombian batches as presenters of their projects. We will also invite pre-
service and in-service public school English teachers as our main target population 
who will eventually become change agents that foster Children’s Rights.  Corre-
spondingly, as a way to expand our space of action, we will invite English teachers 
and professors from both public and private universities to be part of our audience as 
potential agents of change. Finally, our event will also invite speakers from macro 
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institutions such as the National Ministry of Education (MEN), The Secretary of 
Education (SED) and some Non-governmental Organisations (NGOs). 

5. Discussion and Reflection 

5. 1 Experiencing Child Rights through Participation 
Time has been a special issue regarding implementation of the project at the school. 
At the beginning, the implementation of the project was seen with doubtful eyes; 
fortunately, this has changed over the months to the point that now all of the teach-
ers support it, which does not necessarily mean that they all are sensitised on CRC 
and participation. The capacity to deeply understand what underlies this concept 
will take a long time to be incorporated in teachers’ work and educational process. 
We need to do more in terms of networking with other schools and institutions in 
this subject. We also need to get parents involved because it is in the family, where 
children take their first steps in participation.  
 
5.2 Teacher Development 
The time allotted for each phase made us rush asking for the implementation of 
CRC activities. In addition, due to the school calendar in Colombia, March is a 
hectic month for teachers since they have to write students’ reports for the first term 
of the school year, attend pedagogical training sessions in their schools plus the regu-
lar load of work, which hinders teachers’ effective involvement in the implementa-
tion of cross-curricular material that fosters critical thinking. However, few public 
school English teachers reported that after attending the seminar they made the 
decision of implementing some of the CRC activities worked in our event. They 
observed that during the activities their pupils were able to listen to one another and 
respect each other’s opinions. They also said that their pupils were more motivated 
to participate and express their ideas in class. The following artefacts and transcrip-
tions evidence the previously mentioned aspects. 
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“The children have the right to respect, also to the education.” JL (sic) 
 

“If I respect the right of the others, they respect mine.” BR (sic) 
 
For our team, this has been an enriching experience since we were able to count on 
the support of colleagues from other batches, friends and students. We struggled 
organising the event because it was the first time developing a two-day seminar-
workshop. However, what kept us going was the idea of offering more versions of 
the event and help others to organise seminars like this involving future batches. We 
were short of time to get all the sponsorship needed. Having more time to organise 
it would have been advantageous, but we had to adjust everything to the dates that 
were given to us at the venue. 
 
A lesson we have learnt is that one should always count on true friends to work with.  
An event like this is a real challenge that would not have been accomplished without 
the commitment and cooperation from colleagues, relatives and friends. Likewise, 
when dealing with macro institutions like the Ministry of Education it is important 
to have an influential contact there to be able to have their presenters on stage. Fi-
nally, some of our colleagues expressed that the seminar workshop was a success and 
that they liked how the 3 different batches were present and contributed with a very 
positive attitude. Similarly, they said it was a pleasure to contribute by participating 
as presenters in the 1st Seminar-Workshop on Generating a Child Rights Classroom 
Culture through Cross-Curricular Materials that Foster Critical Thinking - organized 
with such hard work and vision.  Last but not least, most of the participants de-
scribed the event as a well-organised and professional one. These remarks reinforced 
our beliefs that the experience was successful. 
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6. Way Forward 

6. 1 Experiencing Child Rights through Participation 
Our way forward includes articulating participation and school government to the 
project on Teacher Development. That is, we are going to participate as presenters 
in the second event on CRC issues. Additionally, we are planning to integrate the 
parents of the school children in the workshops on participation. 
 
6.2 Teacher Development 
We have already organised the second event to be held at Uniempresarial in March 
2012. For this event, we have invited our mentor to open the seminar-workshop as 
well as change agents from Batches 10, 11, 12, 13 and 14 to share their projects and 
they have already accepted. Finally, we have recommended a strong team of profes-
sionals from the local, intermediate and central level to apply for the 2012 course on 
Child Right School and Classroom Management who are eager to follow our lead 
on teacher education.  
 
To guarantee the sustainability in the teacher development branch, first, our team is 
committed to continue working on the product to be applied in teacher develop-
ment: The Annual Seminar-workshop on CRC Issues and Socialisation of Change Pro-
jects Findings, which involves current and future batches. Second, to guarantee 
teachers’ effective involvement in the implementation of cross-curricular material 
that fosters critical thinking, our stakeholder- Uniempresarial- is willing to sponsor a 
publication on Guidelines for CRC in Classrooms  based on the workshops devel-
oped during a two-year period. Third, we are committed to continue searching for 
professionals interested in becoming part of this teacher development project. 
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Appendix 1:  

Survey for English teachers who are officially pre-registered as participants of the 
first Seminar-Workshop about the Convention on the Rights of the Child (CRC): 
Generating a Child Rights Classroom Culture through Cross-curricular Mate-
rials that foster Critical Thinking 
 
Dear colleagues, 
I am working on a presentation to share the experiences we have lived through the 
planning, implementation and development of our first CRC Seminar-Workshop 
addressed to Pre-school, Elementary and High School English Teachers. Thus, I 
would like to know your perceptions in relation to our idea of offering theoretical 
foundations and practical pedagogical strategies that may empower you to transform 
the classroom into a participatory and protective teaching and learning setting that 
contributes to the understanding of the intention of the Child Rights Convention 
both in theory and practice. 
I would appreciate your cooperation in completing the information below. Please, 
feel free to answer it in English or in Spanish. Many thanks for your consideration. 
 
English teacher’s name: ____________________________ 
 
1. Select your age group. 
- 30 – 40 ___ 
- 40 – 50 ___ 
- 50 – 70 ___ 
 
2. Choose the category you belong to. 
- Pre-service teacher ___ 
- In-service teacher ___ 
 
3. Select your academic background. 
- Undergraduate student __ 
- Graduate teacher  __ 
- Specialist    __ 
- Master of Arts (M.A.) __ 
- Other   __ 
 
4. Chose the sector and level you work for.   
  Pre-school __ 
- Public __  Elementary __ 
- Private__  High School __ 
  University __ 
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5. In regards to the Convention of the Rights of the Child (CRC),  
- I know very little about it   __ 
- I have some knowledge about it  __ 
- I know a lot about the topic  __     
 
6. In relation to the Rights of the Child in the Colombian Context   
- I know very little about it   __ 
- I have some knowledge about it  __ 
- I know a lot about the topic  __ 
 
7. Regarding the Methodological Approaches to Create a Child Rights Culture 
in the Classroom,    
- I know some, but I have not implemented them __ 
- I have implemented several approaches   __ 
- I would like to learn about them   __ 
 
8. Does your Educational institution or its Proyecto Educativo Institucional 
(PEI), include the principles of the Convention of the Rights of the Child 
across the curriculum?  
-Yes ___    - No ___  -I do not know ___ 
 
9. If the answer to question eight is affirmative, who is responsible for the im-
plementation of the CRC principles across the curriculum?  
_________________________________________________________________  
 
10. What does the possibility of attending this seminar-workshop mean to 
you? 
- A possibility to explore other methodological alternatives  __ 
- An opportunity to learn about CRC    __ 
- An alternative to implement some pedagogical strategies  __ 
- An option to carry out research studies/projects   __ 
 
11. What made you decide to register as participant of the first CRC Seminar-
Workshop? 
_________________________________________________________________ 
12. Did you have any difficulties along the pre-registering process of the semi-
nar-workshop? 
- Yes __   - No __  If so, which ones? _______________ 
We would appreciate if you give us permission to include some of your answers in 
the presentations we will give and in an article we intend to submit for publication. 
We plan to use a fictitious name to protect your privacy. If you accept, please write 
the name of your choice in the space provided: ________________________ 
 
Thank you for making the time to answer this survey.  





 38

 



 39

ETHIOPIA 

Changing the Leadership Role in Implementing the Child 
Rights in Selected Schools of Bole Sub city, Addis Ababa  

Dilamo Otore, Roman Tesfaye and Daniel Mekonnen 

1 Frame of Reference 

The right to child has to be respected by the whole members of society and by the 
state governments mainly. Among institutions Schools are major places where signif-
icant work could be done to respect the rights of a child. Especially pre and primary 
schools are strategic areas to lay a foundation for the implementation of the Child 
Rights. School leadership should play indispensable and irreplaceable role in this 
regard. School leaders needed to create conducive environment for the school com-
munity, the environment in which democratic culture could easily be developed. 
Moreover, school leaders have to bring the child at the center of the learning- teach-
ing process, which means the best interest of the child should be respected adopting 
participatory approach. 
 
Since leaders are very important, they need to be capacitated and hold the 
knowledge and skill required to promote and respect the right of the child in 
schools. Leaders of school need to embrace the principles of the rights of the child 
and lead on properly. 
 
The Ethiopian team of batch 13 has opted for the this project entitled ‘Changing 
the Leadership Role in Implementing the Child Rights in Selected Schools of Bole 
Sub city, Addis Ababa for the above mentioned reason; and below the international 
and national frame works are  stated in detailed. 
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1.1 The International Framework 
The UN Convention on the Rights of the Child (UNCRC) is adopted in 1989 by 
the UN and ratified by Ethiopia only after two years in 1991.  The right to educa-
tion, which is one of the child rights specified in article 28 and 29, is recognized as a 
human right since the 1948 adoption of the Universal Declaration on Human 
Rights.  Since then, numerous human rights treaties have reaffirmed this right and 
have supported entitlement to free, compulsory primary education for all children. , 
The education for all by 2015 commitment was launched in 1990 to ensure for all 
children, particularly for girls, for those in difficult circumstances and for those be-
longing to ethnic minorities, to have an access to and complete, free and compulsory 
primary education of good quality. 
 
In the 2007 UNESCO and UNICEF report the issue of education is addressed us-
ing a rights-based approach which contained three interrelated rights: the right of 
access to education, the right to quality education, the right to respect within the 
learning environment. Article 29 of the UN Convention on the Rights of the Child 
for which Ethiopia is party, states the purpose of education as “preparation of the 
child for responsible life in a free society, in the spirit of understanding, peace, toler-
ance, equality of sexes and friendship among all peoples, ethnic, national and reli-
gious groups and persons of indigenous origin.” 
 
1.2 National Framework 
The 1995 Constitution of the Federal Democratic Republic of Ethiopia marked 
remarkable change in Ethiopian human rights arena. Chapter III of the Ethiopian 
Constitution covers matters of all Fundamental Rights and Freedoms. Article 36 of 
the Constitution provides the rights of children specifically among which the best 
interest of the child, the issue of corporal punishment, the child labor and the right 
to life are stated. 
 
In addition, article 9 sub article four of the constitution states that any international 
conventions ratified by the country would be part of the law of the land. Also Article 
13 asserts that, the fundamental rights and freedoms enumerated in this Chapter 
shall be interpreted in a manner consistent with the Universal Declaration of Hu-
man Rights, international human rights covenants and conventions ratified by Ethi-
opia. 
 
So far, Ethiopia ratified core international conventions which include: International 
Covenant on Economic Social and Cultural Rights – ICESCR, International Cove-
nant on Civil and Political Rights – ICCPR, International Convention on the Elim-
ination of all Forms of Racial Discrimination – CERD, International Convention 
on the Elimination of All Forms of Discrimination against Women – CEDAW, 
Convention on the Rights of the Child – CRC, and International Convention on 
the Rights of Persons with Disabilities – CRPD 
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The right to education is ensured in numerous CRC articles, but the related articles 
to the project are article 23.3-4 recognize the need for special education for children 
with disabilities. In relation to health, the CRC acknowledges the importance of 
health education for both children and their parents in article 24. Article 28 creates 
an obligation for the State to provide free and compulsory primary education.  Arti-
cle 29 continues with setting out the aims of education, describing that it should be 
geared towards developing a child's personality, talents and mental and physical 
abilities to the fullest extent. 
 
Therefore, the state has an obligation to issue and implement relevant policies and 
strategies of education with regards to access, quality and respect the child rights. 
The access to education is concerned, across the country relentless effort is being 
made; and because of this the net enrollment rate of primary level in 2008/9 reached 
83%, 81% girls and 84.6 % boys. 
 
The issues of quality is now attracting the attention of the government and the 
packages formulated to realize quality education are designed and communicated all 
over the country which include six program components: school improvement, 
teacher development, civic and ethical education, Information communication 
technology, curriculum designing and educational leadership and management pro-
grams which we call General Education Quality Improvement Package (GEQIP). 
 
The chosen project therefore has a direct link to the educational leadership and 
management programs and interrelated to other programs of the government in 
various ways; hence it is important to build upon what is there on the ground. The 
first step is making an assessment and getting to know the gaps and strengths in 
relation to leadership of the selected schools; secondly the school principals are 
trained on CRC and leadership role; alongside teachers, students and parents are 
oriented on the purpose of the change project. Communication is made with: the 
Ministry of Education, The Education Bureau of Addis Ababa City, the Education 
Office of the Bole Sub city the Wereda Education Office and the Ethiopian Human 
Rights Commission. The authorities need to have a report and need to be ap-
proached for the budget, technical assistances and for future ownership of the 
change process at the end. 
 
Stakeholders are involved for different purposes: the City Administration for budget 
and media facilitation, Sub city Education Office to coordinate the schools, teachers 
to participate in the project planning implementation, and evaluation; students to 
get involved in the decision making and to form and run the CRC clubs.  
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After having made sufficient communication, the step followed was conducting the 
assessment. The methods applied to gather, analyze and conclude the findings of the 
assessment are summarized below. 
 
The assessment made is entitled: Assessing the Challenges of School Leadership in 
Bole Sub-City Selected Six Schools, namely: Berhan  Zare, Alfa Mesmat 
Yetesanachew(Deaf), Misrak Ber Kutir Anid, Misrak Ber kutir Hulet, March Simint 
and Bulbula Raiy primary schools. 
 
The objective of the assessment is to identify the leadership challenges with respect 
to the child rights and to find out the possible solutions. Both quantitative and qual-
itative methods used to collect and analyze the data. 
 
3.1 Methodology of the Assessment 
 
3.1.1 Source and Type of Data 
To undertake the study, primary data is collected using questionnaire, focus group 
discussion (FGDs), personal observation and interviews. The data is collected from 
target group: Regional Education Bureau Officials, Bole Sub City Education Office 
Officials, schools principals, teachers, students and parents. Secondary sources were 
used to gather data/information that could not be obtained directly from the re-
spondents. 
 
3.1.2. Target Population, Sampling Method and Sample Size 
In the academic year of 2010 E.C, in the City Administration, there were 1005 KG 
Schools, 730 complete primary schools(grade 1 – 8), and 245 secondary schools; 
which means, the total population of schools is 1,980. 
The population from which respondents were selected included the following. Stu-
dents from grade 5 to grade 8, who were attending their education in both public or 
governmental schools in Bole Sub-City Administration in the academic year 2010 
E.C; 

1. Principals  of the above mentioned schools in Bole Sub-City Administra-
tion;  

2. Teachers teaching in the above public or governmental primary schools; 
3. Experts from education and training offices, where the sample primary 

schools fall; and 
4. Experts at bole sub city education and training offices, attached to the im-

plementation of school leadership; 
 
In order to select representative schools, students and teachers, a multistage stratified 
random sampling technique was used.  Accordingly, the population was divided in 
to a number of mutually exclusive homogeneous sub population/strata (schools by 
classroom, and students by grade and sex), and then the samples were selected from 
the strata. 
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The rationale behind using stratified random sampling technique was that the socio-
economic condition across sub city is not the same.  For instance, the education and 
income status of parents, the education facilities of schools, educational facilities 
made available for students by parents, etc vary  Similarly all students at different 
levels and grades may not have the same knowledge in connection with the imple-
mentation of the CRC, which may give rise to difference in a way of responding to 
the questionnaire.  That is why it was assumed that there is heterogeneity among the 
schools of Bole Sub-City, and within levels of education but homogeneity within a 
grade.   Further stratification was made by gender in order to have representatives of 
both sexes.  In this way the students in the sub city were stratified by schools; then 
by grade level and finally by gender (as male and female). 
 
A similar approach/stratification was used to select teachers except that the popula-
tion of teachers was stratified by schools, department, class level and gender in order 
to take a representative sample.  In contrast to the sampling method used at the 
school level, all experts attached to GEQIP participated in the study in providing 
data at the sub city; since the number of experts in charge of school leadership pro-
gram in the respective offices was relatively small (in most cases less than five experts 
at each level). 
 
3.1.3. Selection of Sample Schools 
After stratifying the schools in the sub-city as complete primary, sample schools were 
selected from each school proportional to size, such that one school from each level 
was included from each Wereda( the lower administrative unit of  the sub city). 
Furthermore, the selection of primary schools was done in such a way that the 
school to be included has grade 5-8 students.  The rationale behind this is that the 
questionnaires were designed to be completed by students who can read and write 
Amharic.  Only sample students from grades 5-8 were included from the primary 
level of the general education sub sector.  As a result, a total of six primary schools 
were included in the study. 
 
3.1.4. Selection of Sample Students 
As it was previously indicated, a multi stage stratified random sampling technique 
has been used to select sample schools and students.  After selecting a school, firstly 
the number of sections for each grade in each sample school was identified and one 
section was randomly selected from each grade level.  This was done on the assump-
tion that students within the same school and grade level are homogeneous with 
regard to School Leadership Program implementation.  Secondly, an attendance 
sheet of each randomly selected section of a grade was obtained, from which separate 
lists of male and female students in each section were prepared.  Finally, two males 
from the list of male students, and two females from each list of female students of 
the sample sections/classes of each grade and school, were selected using a systematic 
random sampling technique to participate in the study. Sixteen students (eight fe-
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male and eight male) from each primary school in the sample were chosen on a ran-
dom basis to complete the questionnaire. 
 
3.1.5. Selection of Sample Teachers, Principals and Department Heads 
In order to select school staff members, first a list of all departments in the schools 
was made and five department heads were selected regardless of their sex, using sim-
ple random sampling technique.  Secondly, a list of all teachers was identified and 
new lists of female and male teachers were prepared separately from which, two fe-
male and two male teachers were selected randomly.  Thirdly, each school principal 
and vice principals included as a member of the sample. A total of ten staff members 
(teachers, department heads and principals) were taken from each school for the 
sample. 
 
3.1.6. Selection of participants from Wereda and Sub-City 
For simplicity of identification, this group of respondents has been categorized as 
higher level management of school leadership program implementation.  All experts 
working in the General Education Quality Improvement Package (GEQIP) in gen-
eral and school leadership program in particular at the Wereda Education and 
Training Office, Bole Sub City Education and Training Office and City Admin-
istration Education Bureau, fall in this category and all available members of the 
category were involved in the study as respondents. 
 
3.1.6. Selection of participants from Wereda and Sub-City 
For simplicity of identification, this group of respondents has been categorized as 
higher level management of school leadership program implementation.  All experts 
working in the General Education Quality Improvement Package (GEQIP) in gen-
eral and school leadership program in particular at the Wereda Education and 
Training Office, Bole Sub City Education and Training Office and City Admin-
istration Education Bureau, fall in this category and all available members of the 
category were involved in the study as respondents. 
 
3.1.7. Instrument and Procedures of Data Collection 
Different questionnaires and interview guides comprising the governance indicators 
related to the CRC and other relevant indicators were prepared and pilot tested. In 
the meantime, data collectors/enumerators were recruited, trained and deployed to 
administer the instruments and to collect the data necessary for the study.  Regular 
follow up and supervision of the data collectors has been performed to ensure the 
reliability of the data.  Focus group discussions with students, interviews with prin-
cipals and experts as well as personal observations were also made by change agents. 
 
3.1.8. Methods of Data Analysis 
The data collected using questionnaire, interview, focus group discussions and per-
sonal observation, and it is encoded using a computer program and cleaned careful-
ly.  Then, descriptive statistical methods and tools such as frequency distribution are 
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used and tables and graphs were applied to display data. Finally the report is written 
and submitted to the mentor. Best use of the findings is made by the change agents 
to conduct the training in a way to fill the leadership gaps. 
 
3.2 Methodology used to provide the training 
Based on the findings of the assessment and discussion made with school principals, 
topics agreed upon and training materials prepared by the change agents and experts 
drawn from the Education Bureau of Addis Ababa City Administration. The topics 
of training included 1) School Leadership: concept and application 2) The Conven-
tion on the Child Rights with special emphasis to the Right to Education 3) The 
Child Friendly School: Features and Principles and 4) The Education Sector Policy 
and level of Performance With special focus on the Primary school; the case of Addis 
Ababa. 
The training was held for two days and involved participants from each of six 
schools including three principals, two teachers (one female), representatives of two 
students (one female) and parents’ one from each school. A sum of 42 trainees par-
ticipated. 
The training is guided by participatory approach that is shown after each presenta-
tion there was very hot panel discussion. At the end of presentations a group discus-
sion is conducted and each group made its own presentation. Groups are organized 
on the basis of schools, because it enabled them to discuss their school situation 
based on common knowledge. They worked on the issues like for instance, what is 
there on the ground in school with respect to school leadership, CRC and child 
friendly schools principles, and secondly, what has to be done to change the situa-
tion promptly, in a year time and in the long run. Amazing points were raised and 
presented in the panel from which every group learned a lot. 
 
The venue was the hall in one of the project schools named Misrak Dil Primary 
school. The budget is released from Addis Ababa Education bureau to entertain 
participant trainers and facilitators. 
 
Change Agents from other batches including our coordinator were invites and made 
a speech to the audience emphasizing the objective of the program and their past 
experience. 
 
3.3 The methodology for monitoring and evaluation 
It was planned to hold monthly meeting to monitor the progress of the project, and 
to evaluate after having produced an output. In addition a visit to schools was made 
including the visit to three schools with our mentor at the end of November 2011. 
Most of the meetings held at school compounds which allowed us to have close look 
to them and give advice and feedback. 
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4 Results of the Project 

Though the questions and points of discussions are too many the results of an as-
sessment are summarized into four categories, namely, aspects policies and strategies 
of leadership, ways of implementations of policies and strategies, the style of leader-
ship and the relationship between the leadership and management. 
 
4.1 The result of An Assessment 
 
4.1.1 Policies and Strategies 
As vision and mission frame the basic policies of a school to be followed, it is very 
important to have them. Developing a shared vision and mission in a school for the 
staff, parents and students know the direction of the school. For the question posed 
to teachers, parents and students whether a shared vision and mission exist in the 
school community which they are aware of; almost all the respondent’s answer that 
there is a shared vision and mission. Furthermore, 80% of the parents have said that 
they have participated in the designing and making of the policy of the school. 
 
Besides designing vision and mission, it is important to amend it in line with the 
changing circumstances of education. Majority of the teachers answered that the 
mission and vision of the schools were revised for the last time a year before. But 
some 19% said it was revised 2 years back while 9.5 % of them said 3 years before. 
 
As missions and visions direct the overall goals and strategies of a school it is neces-
sary for the activities and responsibilities of the school match them. In this regard, 
while the majority of the teacher’s 84 % say they match only 7 % of them says they 
don’t really match; the remaining 12 % didn’t say anything.  Students were asked 
whether the mission and the vision of the school go in line with the education pro-
vided; and their answer was yes for 85 % of them. But for the remaining 15 % it is 
not in conformity. 
 
Vision and mission of the school should be communicated to the students, parents 
and the community clearly. Thus it must be placed and posted in a place where 
everybody can see it. The majority of both parents and students have said that the 
vision and mission statements are placed in a visible place where everyone can read 
it. Only 12 % of the parents and 7 % of the students have not agreed on the reada-
bility of the placement of the vision and mission statements. 
 
A strategic plan helps in defining logrun  strategies and directions, and making deci-
sions on allocating resources. Thus it should be prepared by participating every 
stakeholder. For the question whether the students, parents and the community of 
the school have participated in the preparation of the strategic plan, the answer is 
they have an active role in the making of the strategic plan 74% of the teachers, 60 
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% of the students and 67 % the parents; while 14% of teachers, 40% students and 
33% of parents said the process of making the strategic plan was not participatory. 
 
4.1.2. Implementation of Policies and Strategies 
To realize the mission and vision of the school and to ensure the implementation of 
the strategic planning there are many important factors ranging from the organiza-
tional structure of the school to the effectiveness and efficiency of leadership in cre-
ating conducive working environment. 
 
The organizational structure to implement the strategic plan has been considered 
very suitable or just suitable by 67% of teachers, 58% of students and 56 % of par-
ents; while 19% of teachers, 23 % of students and 27 % of parents think that the 
organizational structure is slightly conducive and only 14% of teachers, 19% of 
students and 17 % of parents said that either it is not conducive or they cannot de-
cide on its suitability. 
 
As mentioned above the efficiency of leadership has got a direct impact on the im-
plementation of the strategic plan. When we say a leadership is efficient it may de-
pend on different factors such as the style of leadership; the relationship between the 
management and the staff (teachers), the relationship between students and the par-
ents; the management’s readiness to accept comments and adopt itself to changing 
circumstances; and the willingness of the staff to accept decisions passed by the 
management. Furthermore, the efficiency of the leadership can determine the out-
come of the education or the results to be attained. Based on these factors different 
questions raised for the staff, students and parents and different answers were given, 
which shown on average positive responses. 
 
4.1.3. Leadership Style 
For the question what kind of leadership style is followed by the school manage-
ment, the majority of respondents believe that the management follows a liberal 
approach. Thus, 76.19% of teachers, 58% of students and 66 % of parents said 
there is democratic style of leadership, while 7.14% of teachers, 29% of students and 
24% of parents answered that there is no consistency in the leadership style which 
shows a change with the circumstance. Limited number of respondents: 9.5 % of 
teachers and 14% of students on the other hand consider the leadership style either 
as autocrat. 
 
The relation between the management and the staff goes both ways from the man-
agement to the staff and from the staff to the management. With regard to the level 
of willingness of the staff to accept ideas of change brought by principals, the ma-
jority of the respondents (up to 50 %) leveled it as medium while 33.33% think it is 
very high. Only 2.77% of them think that there is low level of acceptance but 
around 14% of them were not able to decide. On the other hand, for the question 
whether principals acknowledge the works done by teachers and whether the school 
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principals give relevant and honest feedbacks to teachers regularly; the answer for 
90% of the teachers is yes. While the remaining 10 % either did not reply or do not 
think that there is an acknowledgment and feedbacks given to teachers by the prin-
cipals. 
 
4.1.4. Management and Student Relationship 
The relationship between the management and the students is concerned, 51 % of 
the students said there is a medium level of relationship; and 25% of them rate it 
high and 12% think there is an excellent relationship while only few of them( 9%) 
believe there is a low level of relation. As to the relationship between the school 
management and the parents; the majority of parents believe that there is medium 
level of relationship, 26% believe it is high, 12% believe it is excellent and for the 
remaining 15% there is a weak relationship. On the impact of the school leadership 
decision on the students, majority of both students and parents answered the deci-
sion got highly or very highly positive impact on the respect of rights of children 
44% and 57% respectively. 37% of parents and students answered the impact is 
positive only at medium level. While the remaining limited number of respondents 
said it is very low. 
 
Furthermore, within the association of Parent Student and Teacher (PSTA) the 
participation of students and parents is important in order to bring about strong 
coalition for effective implementation of the CRC. The majority of the students, 
75%, said that students have got an active role and participation in the PSTA while 
a simple majority of 57% of the parents answered the same. 93% of the teachers also 
said that the school leaders involve the community in the affairs of the school. 
 
On the question whether the school management is ready to accept and apply com-
ments and critiques presented by the staff, students and parents, most of the re-
spondents answered yes. Only 12% of the parents, 5% of the staff and 22% of the 
students said the management lacks the willingness to act on comments. Also the 
same pattern of answer is forwarded to whether the management is ready to con-
front problems and learn from their mistakes. 83% of the teachers, 77% of the stu-
dents and 81% of the parents said yes they are ready. The remaining either answered 
no or didn’t reply at all. 
 
Since the outcome of performances in schools, it can really signify the efficiency of 
the leadership. And the majority of the respondents in all circumstance agreed that 
the teachers and students have high moral of learning, the students want to score a 
good mark and give attention to learning, teachers motivate students to learn and 
there is a good discipline in the school. But most students think that the manage-
ment-teacher relation is not good which is not shared by the teachers and parents.  
 
In general, these all have got an implication on the effectiveness of the management 
and from all the above discussions it could be concluded that the leadership is rela-
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tively efficient in its work. That is also why the majority of the respondents rated the 
leadership either efficient or slightly efficient and that none of the teachers and the 
parents and only 2.05% of the students has said that it is inefficient. However it 
does not mean that everything is perfect, the team believed that there is much room 
to bring up change and to work on to get the school leaders off from their comfort 
zone. At the time of training the situation made clearer as opposed to the responses 
given during the assessment. Most of teachers’ attitude towards students was shown 
to be wrong that even they believed corporal punishment is necessary to discipline 
some of students.  
 
4.2 The Result of Training 
The output set in the project proposal was that: Principals and supervisors (in teach-
ing methodology program) are trained on the CRC leadership aspects and other 
topics depending on the survey result; this output is achieved by training 42 people. 
 
The indicators set were: A budget request for training produced and budget is se-
cured, Training materials developed Training schedule prepared, Training conduct-
ed, Training proceeding is produced. Except the training proceeding every other 
indicator is accomplished, the team didn’t find it to be important since each school 
could develop its own action plan. 
 
The expected outcome of the training during the project plan was: Lead-
ers/principals have got knowledge to plan implement and evaluate the CRC in their 
respective schools 3. The trainees complied with the expectation of the training pur-
pose. It could be said that not only principals but all those participated in the train-
ing have got knowledge to plan implement and evaluate the CRC; the issue of com-
pliance is going to be achieved fully in longer time. But still some showed a remark-
able difference by providing training to their own school staff by themselves which is 
unexpected at this level. Almost all principals and teachers trained promised to not 
do the corporal punishment, to improve their relation with students, to strengthen 
the CRC clubs, to engage parents at sufficient level, to do not leave behind pupils 
who are supposed to get education at the right age irrespective of their disability r 
sex status. 
 
The overall expected outcome of the project after training is delivered was: The 
leadership style begins to be School-based, students, teachers Community and par-
ents start to actively participate in child rights implementation. This is really hap-
pening in all the schools though it requires close follow up. 

5 Discussions and Reflections 

Oh yah! We strongly believe that we are on the right track; we already started to see 
the fruits where the clubs of CRC is established and strengthened, action plans are 
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INDIA 

“Empowering Students for Participation and Decision Mak-
ing in Schools in the Context of Kasaragod District, Kerala, 
India.” 

P. Bhaskaran, Anil Kumar, Carmaly Pathikunnel Abraham 

1. Frame of Reference 

Human rights belong to all people, regardless of their age, including children. How-
ever, because of their special status – where by children need extra protection and 
guidance from adults - children also have some special rights of their own. These are 
called children’s rights and they are laid out in the UN Convention on the Rights of 
the Child (CRC) in 1989. The convention is guided by the principles of ‘Best Inter-
est of the Child’ and ‘Non-discrimination’ and ‘Respect for views of the child.’ This is the 
most significant of all international laws for children. This, together with the Indian 
Constitution and Laws, determine what rights all children must have in our context. 
 

� The back ground of the project 
 
We may read the UN Convention as a suggested "contract" between the child and 
adult generations, as a desired model where children have access to resources, they 
are protected and they are allowed to participate. The contract is built upon the 
three hard P's; provision, protection and participation. The three hard P's will 
touch upon sharing of material and mental resources, sharing knowledge and experi-
ences, and even affection and power. The Convention could be seen as an attempt 
to make these aspects of the generational model explicit. 
 
This Project has in its focus on all the 3 three P’s – Provision, protection and Partici-
pation. Importance is given to the child’s right to possess, receive or have access to 
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resources and services particularly in schools. The focus should be that children 
should get a lot and the best. 
 
It is also expected that the school should provide a healthy and protective environ-
ment for the emotional, social and physical wellbeing of children. This project em-
phasizes for subtle change in this area in favor of children. 
 
Participation stands for the right to do things, express oneself and have an effective 
voice as an individual child and as a larger group. This project helped schools to 
create an atmosphere where in children were given new chances of participation and 
co-determination. 
 

� Implications of Articles of UN CRC in this project 
 
The various Articles of the UN Convention on the Rights of the child have its im-
plications in this Project. The following articles have special relevance to this project. 
 
1. Article 3- The best interests of the child shall be a primary consideration in all 

actions concerning children.  
2. Article 12- the child is capable of forming his or her own views; the right to 

express those views freely in all matters affecting the child. 
3. Article 13 - The child shall have the right to freedom of expression. 
4. Article 31 - The right of the child to rest and leisure, to engage in play and rec-

reational activities. 
5. Article 36 - Protect the child against all other forms of exploitation. 

 
� Country & Regional Strategies 

 
Education in India has been fast changing. The Right to free and compulsory Educa-
tion Act passed in 2009 by the Indian Parliament was a mile stone in Indian educa-
tion for equity based quality education for all children. The Union Government at 
the central and the Governments at States and at lower levels work for achieving the 
aim “Quality Education Pupils Right”. It is a fact that equity based quality educa-
tion could be achieved only by ensuring a friendly, rewarding and supportive school 
environment as conceived by the UN Convention on the Rights of Child. 
 

� Child Rights and classroom-The Kerala Scenario 
 
Kerala state is in the fore front in educational attainment. The enrolment of children 
is near total. The school environment and facilities are fast improving to facilitate 
activity-based teaching-learning process. More or less, every child has the right to 
possess, receive or have access to resources and services needed for his/her well being.  
But there are issues when we talk about Child rights in Kerala context. The child is 
always a passive partner; his voices are least listened to when things are decided. The 
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best interest of the child has not been considered while taking decisions pertaining 
to him/her. This issue is very serious when we talk about the quality of learning. 
 

� Child Rights & classroom-The scenario in Kasaragod District 
 
Though situation in Kasaragod district is not much different from Kerala context 
the district has some specific issues and challenges of its own in the field of educa-
tion. The bi-lingual (Malayalam & Kannada) situation, the social and educational 
backwardness of minority and tribal are some of the key factors that affect the poli-
cies and programmes of education in the district. Majority of the schools are Govt. 
schools and this is a positive factor for implementing programmes in schools. 
 
The schools in the district have been changing fast towards creating a child friendly 
atmosphere. The Govt. schools are much ahead in this march. In many of the 
schools we could see that serious attempts have been taken by teachers and the local 
community to make their school premises clean and eco friendly. Attractive drawing 
can be seen on the walls of schools and class room that provides a conducive learning 
atmosphere in such schools. 
 
In spite of these attempts, children are still not taken to the desired position as con-
ceived by the Convention on the Rights of Child. Child is still a passive partner or 
listener when decisions are taken on his behalf. The participation of children in 
school affairs pertaining to the child is still the weakest area in the district. This must 
be changed. 
 

� The Base Line 
 
The studies conducted by different agencies shows that the situation of children in 
Kerala is not that good. Children are subjected to exploitation and denial of rights in 
schools, at homes and in other places. The studies conducted by DIET Kasaragod 
and DIET Kozhikode have clearly revealed this fact. 
 
The study conducted by DIET kasaragod on “Child Rights and School Manage-
ment Practices in High Schools of Kasaragod District” had brought out a clear pic-
ture about the situation of children in schools. The crux of the findings of the study 
is given below. 
 
1. In many cases school’s physical environment is not healthy, safe and protective 

child’s physical and emotional well being. 
2. Schools are not able to provide friendly, rewarding and supportive atmosphere 

for the emotional and psychological well being of the child. 
3. There was not an effective classroom and school management practice in many 

schools essential for a Child friendly School. 
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4. The participation of parents and the community in school activities was quite 
good but the participation of children in school activities was very poor and in 
many cases very pathetic. 

 
� Initiatives to reform class room in tune with CRC 

 
Serious attempts have already been initiated in Kerala to reform the classrooms and 
the schools in accordance with the demands of the Rights of the child. People who 
got training from LUND University on Child Rights, School and Classroom Man-
agement have formed a strong CRC net work now in the State to coordinate and 
plan activities. Starting from Batch 3 to 15 (now) there are 23 Change Agents in 
Kerala (Wayanad-7, Malappuram-6, Kozhikode-4, Kannur-3, Kasaragod-3). These 
Change Agents started working in Kerala to transform the schools based on the vi-
sion of CRC. 
 
The main focus of all the teams in Kerala was to promote children’s participation in 
decision making in schools. As part of this, the following programmes have already 
been implemented in the state. 
 

1. Awareness programmes for parents 
2. Training programme for Educational Officers, teachers and Headmasters 
3. Strengthening of School Parliament activities 
4. Campaign for promoting girls education 
5. Developing new models on Activity based, participatory mode of teaching 

learning process.  
6. Formation of Jagratha Samithis (Child Right Protection Councils) in 

schools 
7. Reading materials to teachers on Child Rights 
8. Programmes for enhancing enrolment and reducing drop-outs. 

 
As in other districts of Kerala, some attempts have been initiated in Kasaragod dis-
trict also. Sri George Joseph, former Principal of DIET Kasaragod had organized 
programmes for popularizing the concept of CRC in schools. Training was given to 
teachers and Headmasters of selected schools on CRC. Parents were given orienta-
tion. As a result, classrooms and school atmosphere changed a lot in accordance with 
CRC. This Project is a continuation these activities.  

2. Purpose 

This project aims to transform schools in Kasaragod district in to Child friendly to a 
desirable level. It is also targeted to strengthen the structures and systems in the 
schools and in the department to make the transformation easy and smooth. 
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1. Whether the schools provide a friendly, rewarding and supportive school 
environment for the children? 

2. Whether children’s cooperation and active learning is promoted? 
3. The involvement of students, parents and the community in school activi-

ties. 
4. Promoting equal opportunities and participation of children in decision 

making. 
 
8 schools were selected for the study. The tool was designed by the Trainees. The 
data was collected during the time of their Internship in the month of January, 
2011. A team of 5 trainees were placed in each school for 8 days. 
 
ACTIVITY-3: Training for Empowering Headmasters on Child Rights in 
schools. 
Training was given to 536 Headmasters (Primary and Secondary Schools) to sensi-
tize them on child rights and related issues and empower them to make their schools 
child friendly. The Training was mainly based on UNCRC.A presentation on the 
findings of a study by DIET Kasaragod on Child Rights in Schools was also dis-
cussed in the training. 
 
ACTIVITY-4: District level Seminar on Child Rights. 
A district level Seminar on “Current and Emerging Issues on Child Rights and School 
Management Practices was organized in DIET on 29th March 2011. The Seminar 
was to popularize the concept of Child Rights and the need for creating child friend-
ly atmosphere in schools. 
 
The participants of the Seminar were Representatives of Local Self Government, 
HMs, Principals, Teachers, student leaders, Parent Teacher Association, Teacher 
educators, Teacher Trainees, DIET Staff, NGOs, Child Line workers and Teacher’s 
unions. The Seminar was inaugurated by Dr. MA Khader, Director, SCERT. Kera-
la.  
The major presentations in the Seminar were; 
 

1. Child Rights-Protection and Practice in Kerala context by Advocate Ma-
ni.G. Nair, Chair Person, Child Welfare Commission, Kasaragod.  

2. UN Convention on the Rights of Child by Mr.Sreekumar, Of Kozhikode 
DIET.  

3. Issues and challenges faced by our children in schools, at home and in the 
society by Dr. Krishna Kumar, Director IMHANS Kozhikode. 

4. A Study Report on Child Rights and School Management Practices in High 
Schools of Kasaragod District” by P. Bhaskaran, Lecturer, DIET Kasaragod. 
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ACTIVITY-5: Training to Headmasters/Teachers on School Parliament activi-
ties 
School Parliament has been visual-
ized as an effective strategy for pro-
moting student’s participation in 
schools over all management and 
functioning. As part of strengthening 
and popularizing School Parliament 
in schools, a special programme was 
launched in the month of October 
2011. For this purpose 20 schools 
were selected. Training was given to 
Headmasters and one teacher from 
each school. 
 
The focus in the Training was on the following; 
 

1. Sensitizing the concept of Child Rights 
2. Ensuring Child Rights through student’s participation 
3. School Parliament & Student’s participation 

 
Schools were visited and field support was given to all these schools for organising 
Student Parliament in these schools.  
 
ACTIVITY-6: District Student Parliament-Leader Ship Training 
A District level Leadership training for Upper Primary students was conducted. 
Selected Student Parliament Members of the 23 schools were given leader ship train-
ing for the formation of District parliament. The theme of the training was Child 
Rights and Schools. Sri. KV Kunhiraman, Member of Kerala Legislative Assembly 
(Ex) had handled classes for the students. 
 
ACTIVITY-7: District Student Parliament 
A District level Student Parliament was held on 04/01/2012 at DIET Kasaragod. 
Upper Primary students from 23 schools were participated in the programme. The 
programme was to help students to take an active role as decision makers in solving 
issues related to their own rights in schools. 
The President, Prime Minister, Speaker and the Ministers were selected among the 
students. They held a special session on that day; the theme was Child Rights and 
schools. The various issues related to the rights of children in schools were raised in 
the Parliament. Students were engaged in serious discussions on the various aspects 
of these issues and come out with a way forward to make schools child friendly. 



 64

ACTIVITY-8: Strengthening of School Parliament in Project Schools. 
A programme for strengthening School Parliament in DIET Lab School and Holy 
Family School was started in the beginning of the present (2011-12) academic year.  
A Core Team was formed in these schools for planning and monitoring School Par-
liament activities. The team sat regularly and planned the activities at each level. The 
Port folios of the Ministers were decided-cleanliness, safe drinking water, discipline, 
cultural activities, sports and games, health care and Reading Circle.  
 
The Parliament has under taken so many activities with the participation of all stu-
dents. Some of the activities were; 
 

1. Effective use of Library. Promoted reading habits among students. Encour-
aged student’s visiting of school Library. 

2. Conducted Sports meet and Arts meet. 
3. Campus cleaning work 
4. Strengthening of Heritage Museum in DIET (by DIET Parliament). 

 
ACTIVITY-9: Formation of Class Councils 
Class Councils were formed in DIET Lab school and in Holy family school. A 
Chairman and a Secretary were elected for each class. Students discussed matters 
pertaining to their class and school. The Class Teachers gave guidance to the stu-
dents for convening the meeting. Class Councils were convened once in a fortnight. 
 
ACTIVITY-10: Formation of a Code of Conduct in the class and school with 
involvement of students. 
The Class councils and the School Parliament of DIET Lab School and Holy Fami-
ly School have prepared a Code of Conduct for the class and for the school in con-
sultation with the teachers. It is displayed in the classes and in the school. It was 
actually an agreement among students, teachers and the parents for making school 
effective and child friendly. 
 
ACTIVITY-11: Student Box and timely follow-up 
To help students to come up with their issues and voice grievances Student Box was 
kept in both the schools. In Holy Family School students were given special orienta-
tion to develop self esteem and confidence. A Team was formed in the two schools 
for the timely follow up based on student’s suggestions and grievances. 
 
ACTIVITY-12: Setting of Board in schools to display norms of Child friendly 
Schools. 
Norms of a Child friendly school was framed with the active involvement of stu-
dents. It was discussed in the School Parliament, in the Staff Council and in the 
PTA meeting. The norms of a ‘Child friendly school’ were displayed prominently in 
DIET lab school and in Holy Family School. 
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ACTIVITY-13: Parental Orientation 
A parental orientation programme was organized in DIET for making parents aware 
of many of the aspects of child rights. More than 80% of the parents attended the 
meeting. The importance was given for empowering them to create a conducive 
learning atmosphere at home. 
In Holy Family School awareness was created among parents about child rights and 
its practice in school and at home. For this awareness classes, home visits etc were 
organized. 
 
ACTIVITY-14: Life skill Training to students 
The Student Parliament has initiated major activities for developing life skills among 
students. They are, 
 

� Training in Chess game 
 
All the Upper Primary students DIET Lab school and Holy Family School were 
given training in Chess game. It is a fact that Chess game would help students in 
developing certain life skills such as concentration, self discipline and team spirit. 
Trained Resource Teachers were invited for training the students. Every day from 
3.30 pm to 4.oopm children in batches practice the Game. Master Trainers were 
identified among the students to train other students. 
 

� Training in Swimming 
 
In DIET Lab School, every week students were given special training in swimming. 
A nearby pond is used for this purpose. Usually Saturdays were engaged for this. 
Students of Upper Primary classes were almost covered in this programme. 
 

� Stitching, Book binding, 
planting of trees 

 
In Holy Family School students were 
given training and exposure in different 
life skill areas -Stitching, Book binding, 
planting of trees, Badminton net mak-
ing etc. Usually children are given train-
ing every day at 3.30pm and on Satur-
days. 
 
ACTIVITY-15: Residential camp for students 
Residential camp for students of Upper Primary classes was conducted in Holy Fam-
ily School with the active support of parents. It was a leader ship camp for both boys 
and girls. 
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ACTIVITY-16: Preparation of Individual Development Plan for children  
Individual Development Plan was prepared for the total development of the chil-
dren. This activity was seriously undertaken in Holy family School. As a beginning 
it was attempted in one class and prepared Individual Development Plan of all the 
children in the class. In this activity the involvement of parents and the students was 
ensured. Children were individually treated on the basis of Individual Development 
Plan. Individual Port-folio was also developed on the basis of Individual Develop-
ment Plan.  
 
ACTIVITY-17: Reading Circle for enhancing the habit of referencing and 
reading 
To promote the habit of reading and referencing different strategies were adopted in 
the two schools In Holy Family School, Reading Circles were formed. Children in 
groups and as individual assigned reading task. Group Leaders monitored the distri-
bution and the reading of books. In DIET Lab School Reading Corners were set up 
in all the classes. Children’s reading habit was promoted through reading competi-
tions, quiz programme etc. The Kannada language medium teachers collected large 
number of Kannada books for the children. 
 
ACTIVITY-18: “Kaumarya Deepika’ - a programme for empowering girl chil-
dren 

Girl empowerment programme 
called’Kaumarya Deepika’ was strengthened 
in Holy family School with the support of 
SSA (A Govt. of India Project for educa-
tion) The programme aimed to develop 
confidence among girl children to lead a 
healthy and successful life. A Counseling 
centre was started in the school especially 
for the girl children. Orientation for moth-
ers and girl children, training in socially 

useful products, leader ship training etc were also organized. 
 
ACTIVITY-19: Strengthening of Club activities  
To ensure students participation in various activities through team work various 
Club activities were organized in DIET Lab School and in Holy Family School. The 
important Clubs were Social Science Club, Maths Club, Science Club, Road Safety 
Club, Eco Club and Literary Club. It was ensured that all students were members in 
one or the other Club. Students were actively involved in club activities and worked 
in teams and shared their ideas. Day celebrations, field trips, creative works etc were 
organized. 
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ACTIVITY-20: Road safety programme 
Road safety programme was successfully implemented in Holy Family School. Every 
day, at 4 pm when the students leave school, the trained ‘Students Police’ would 
help other children to cross the road and get into their Bus. Awareness class on Road 
safety was conducted for the students and parents. 
 
Participation of students in Road Safety Programmes is honoured with two Awards-
The best school and the best Road Safety Programme Guide teacher award for the 
year 2010. 

4 Results 

The various activities implemented under the change project has resulted short term, 
medium term and long term achievement in the target group. All the activities im-
plemented in this change project had resulted in empowering students for participa-
tion and decision making in their schools. 
 
The training and the continuous support given to Teacher Trainees of DIET 
Kasaragod had resulted in creating awareness about child rights and its relevance in 
schools. Trainees were able to analyse the Kerala context based on the 3 Ps. And it 
was concluded that the Participation aspects need to be given more importance in 
our context. They had developed a plan of action for implementing CRC activities 
in schools. 
 
The study conducted by the trainees helped them to sensitise and analyse the situa-
tions of child rights in schools. They had come up with suitable activities for chang-
ing the school environment in favor of the child. 
 
The Training given to Headmasters of 536 schools had positive results. Headmasters 
were sensitized on the present situation of Child Rights in their schools. They regu-
larly assessed and reported the child right situations in their schools based on the 
Tool designed for this purpose. 
 
The training given to Headmasters of selected schools for strengthening School Par-
liament was another major attempt in this project. School Parliament was activated 
in 23 Upper Primary schools. In these schools children were given opportunities for 
participation in almost all the activities of the school. In improving Noon Meal, 
maintaining cleanliness, participation of all children in the class room activities, 
special care to physically and mentally challenged children and girl children were the 
major areas focused. 
 
The leadership Training given to children from 23 schools helped them to organize 
various activities in their schools with the active involvement of other children. 
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In DIET Lab School, Parliament provided a good opportunity for the children to 
perform as leaders. The girl children were more active than boys. The Parliament 
organized cultural fests, camps etc, where in every one has give a chance to partici-
pate. Children were given easy access to the library and promoted reading habits for 
self development. Children developed the habit of using their spare times for reading 
in the reading corner. 
 
In Holy Family School Kumbla, the involvement of students in the class room 
teaching-learning process was very high.  Students and teachers followed a self im-
posed discipline in their work. The school recognised good practices of students in 
the morning assembly. Students framed code of conduct in their classes and for the 
school. It was observed that students followed the norms they had collectively decid-
ed. 
 
The orientation given to parents on Child rights was resulted in their active partici-
pation in school level programme. The suggestions and issues raised by parents were 
discussed in the staff meeting and follow up activities were under taken. For eg. 
Teachers took extra classes for the backward children in hard subjects like Maths 
and English. A Radio Station called “Rainbow” was set up in DIET Lab School with 
the support of parents, which helped the students to expose their talents in different 
areas. Parents now support their children in their learning too. 
 

- The reading habits of student were also improved. Those who came first 
and second in reading competition were participated at the district level. 
Two of the students were placed 8th and 10th position in the district.  
Children use their spare times for reading in the reading corner. Some of 
the children took membership in other leading Library of the locality. 

 
- The importance of unity in diversity was seen in School Assembly. Without 

any compulsion students are now maintain discipline and order in the 
school. They help each other and started following values of democracy in 
life. 

 
The Student Box helped to reduce the grievances of children. Every week the Team 
in charge opened the box and attended student’s complaints and suggestions. Time-
ly follow up action encouraged children to come up with their genuine problems. 
They are now more confident and dared to share their feelings and problems with 
the teachers. 
 
The life skill training given to students – Chess game and Swimming had improved 
the level of confidence mainly among girl children. Now they started training the 
younger ones of the school. This leader ship quality was resulted in their class room 
study also. Now they are more active in the class room activities. 
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- Various club activities were organised in schoosl. Students were associated at 
least in any of the clubs. Club activities empowered students to take deci-
sions in planning various activities. It improved the talents and learning per-
formance of students.  

 
In Holy Family school also students actively involved in life skill related activities. It 
resulted in products of different varieties. The training in life skills developed a sense 
of self esteem among students through self initiative in their learning and in other 
areas of life. The learning achievement of students also improved by applying the 
skills and attitude (they got from the life skills) in their learning. 
 
The Kaumara Deepika programme helped children to get awareness about health 
care. Girl children are more benefitted from this. School environment is made hy-
gienic and conducive for learning. Children are now getting healthy and active. Cas-
es of student illness minimized. School environment is clean and hygienic. 
The positive feedback and support given to students on the basis of Individual De-
velopment Plan and Individual Portfolio helped students to actively participate in 
the classroom teaching, learning process. 
 
The Road Safety Programme brought two awards for Holy Family School. The best 
school and the best Road Safety Programmes Guide teacher for the year 2010.The 
programme helped to develop a sense of confidence among students to take deci-
sions of their own in matters pertaining to them. 

5. Discussion and Reflection 

The main purpose of this Change Project was to provide children with Equity based 
Quality Education by empowering them in participation and decision making in class-
room, and school. All the activities implemented in this project were aimed to em-
power students to be an active member in the school in all matters relating to them. 
For this students, teachers, Headmasters and Parents were targeted in this project. 
 
The result was rather encouraging. Students in the project schools got new opportu-
nities for participation through School Parliament and Club activities. In matters like 
planning of important school festivals, club activities, deciding the menu of noon 
meal, study tour programme, redressing of their grievances, School uniform, main-
taining the cleanliness of campus and the classroom students had voices. Teachers 
and the Headmasters stated listening to the children. This was a great change. 
 
As a team we had worked coherently for the change project. The collective thinking 
and sharing helped us a lot to plan specific and needy activities. Thanks to our men-
tor Per Wickenberg for the freedom we were given for planning and implementing 
specific activities. In the initial stage of the project we didn’t give much importance 
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to activities like school Parliament. But later on we found that School Parliament 
was an important strategy to promote students participation in school activities and 
then onwards we focused more on strengthening school parliament activities. 
 
We could see observable changes in some of the classes where students and teachers 
have developed good relations. Teachers have developed an attitude to care the un-
cared children in the class. Students are seen free to tell their problems to the teach-
ers. These changes are more evident in the schools where we often visited and sup-
ported. We know that teachers need continuous support and back up at least for 
some time to go with their new vision. 
 
Though the change project has brought good results, we are not free from challeng-
es. The present curriculum and the system compel teachers to cover the text book 
portions with least consideration to quality and individual student’s needs and 
rights. Lack of sufficient infrastructure facilities in schools poses serious threat on 
students and teachers to make their schools child friendly. 
 
The concept of Child Friendly School is still a theoretical exercise among some of 
the teachers, Headmasters and educational Officers. The frequent transfer of educa-
tional officers, teachers and Headmasters is a real block on our way. They could not 
work with long term vision to make their school a second home to the children. 
This challenge could be seriously taken up. 
 
The role of educational administrators is very crucial. At present they are not com-
mitted to support schools in this area. The concept of child rights and the need for 
its practice should be popularized among all the stake holders.  

6. Way Forward 

We know that Child-Friendly Schools (CFS) is a means of transporting the concept 
of Child Rights into classroom practice and school management. As a result of the 
interventions in the last few years, the concept of child right has been popularized 
among stake holders of school education in the district. The change projects imple-
mented by the earlier team and the present team resulted substantial changes in the 
attitude of a group of teachers in the district. More serious attempts should be made 
to upscale the present initiatives so as to reach the benefits to a larger number of 
children. 
 
While framing future projects in the district in this area the following basic dimen-
sions of Child Friendly School (as conceived by UNICEF) should be focused. 
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1. Our school programmes and activities should enable the participation of all 
kinds of children. (Social, linguistic, physically and mentally challenged and 
in terms of ability). 

2. The school activities should be academically effective and relevant to children’s 
needs for life and livelihood knowledge and skills. Teachers should be given 
more freedom to design and implement innovative activities.  

3. The School environment should be Healthy and safe for, and protective of, 
children’s emotional, psychological, and physical well-being. Clean and accessi-
ble drinking water, sanitation facilities, and hygiene education should be en-
sured. Focus should be given on creating girl-friendly characteristics in most 
of these. 

4. The schools are made Gender-responsive in creating environments and capaci-
ties fostering equality. 

 
5. We know that community partnership is the ‘key building block’ to realiz-

ing CFS goals. Ensure active participation of students, parents, and community 
in all aspects of school policy, management and support to children. 

 
The future projects in the district should be made ambitious but realistic; where all 
the above five elements are to be addressed. There should be a strong team of educa-
tional officers at the district level to plan, monitor and support activities at different 
levels. 
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INDONESIA 

The Implementation of Child-Friendly Teaching Model 
(CFTM), Classroom and School Management in CRC Per-
spective for SMP Negeri (State Secondary School) Tempuran 
I, Magelang, Central Java 

Muhdi, Senowarsito and Umi Hidayati 

I. Frame of Reference 

Child Rights in Indonesia 
Based on the UN Convention on the Rights of the Child (CRC) of November 
1989, in which Indonesia had ratified it on August 25th, 1990 with Indonesia Pres-
idential Decree number 36/1990 and the Law Number 23/2002 on the Child Pro-
tection on October 22nd, 2002,child rights becomes a serious issue in Indonesia. In 
Indonesia, the implementation of CRC is based on the five principles of the Indone-
sian philosophy (Pancasila) and on the Constitution of 1945 as well. The five prin-
ciples (Pancasila) consists of 1) Believe in one God; 2) Civilized and fair humanity; 
3) The unity of Indonesia; 4) People with great wisdom in democracy; and 5) Pros-
perity throughout all Indonesian people. The Constitution now includes specific 
provisions for the protection of human rights (Chapter XA, Articles 28 to 28J).  
They include recognition that every child shall have the right to live, to grow and to 
develop, and shall have the right to protection from violence and discrimination 
(Article 28B.2).  Children are also entitled to all the other rights which are said to be 
the entitlement of “every person”. These rights include the standard list of civil, 
cultural, economic, political and social rights. 
 
The five principles and the constitution accommodate 4 pillars of CRC: 1) Non-
discrimination (Article 2).  This applies to all children, whatever their race, religion 
or abilities; whatever they think or say, whatever type of family they come from. It 
doesn’t matter where children live, what language they speak, what their parents do, 
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whether they are boys or girls, what their culture is, whether they have a disability or 
whether they are rich or poor. No child should be treated unfairly on any basis; 2). 
Best interests of the child (Article 3). The best interests of children must be the 
primary concern in making decisions that may affect them. All adults should do 
what is best for children. When adults make decisions, they should think about how 
their decisions will affect children. This particularly applies to budget, policy and 
law makers; 3) Right to life and maximum survival and development (Article 6). 
Children have the right to live. Governments should ensure that children survive 
and develop healthily; and 4) Respect for the views of the child (Article 12). 
When adults are making decisions that affect children, children have the right to say 
what they think should happen and have their opinions taken into account. This 
principle encourages adults to listen to the opinions of children and involve them in 
decision-making. Moreover, it recognizes that the level of a child’s participation in 
decisions must be appropriate to the child’s level of maturity. Children’s ability to 
form and express their opinions develops with age and most adults will naturally 
give the views of teenagers’ greater weight than those of a preschooler, whether in 
family, legal or administrative decisions. 
 
The Indonesia government has been socializing, sensitizing, disseminating and im-
plementing the CRC to the Indonesian people for some years. There are some na-
tional policies to implement the convention, such as the policy of Women’s Em-
powerment Ministry about National Action Plan for Elimination of Violence 
Against Children which are actualized on Presidential DecreeNo:87/2002 on the 
National Action Plan for the Elimination of Commercial Sexual Exploitation of 
Children; Presidential DecreeNo:88/2002 on the National Action Plan for Elimina-
tion of Trafficking of Women and Children; Telephone Friends of Child /Child 
Help Line;  Mobilizing and encouraging the establishment of Child Friendly City in 
15 regencies / cities (as the implementation of World fit for children); Socialization 
ofLawNo:23/2002 on Protection of Children; and the Law No: 21/2007on Com-
bating the Crime of Trafficking. However, in fact, there are some obstacles in the 
implementation of CRC due to social, cultural, political, and economic reasons. The 
children are still often neglected in their interests, views, health, education, protec-
tion, and participation. Numerous difficulties impede Indonesia's implementation 
of CRC, including the practical difficulties of coordinating policy in over 6,000 
islands; furthermore, traditional attitudes persist in which child abuse is seen as a 
family matter for which intervention is unnecessary; Indonesian culture and society 
are very traditional. Family structures are strong and roles within families rigid. 
Children are expected to be respectful and obedient. They have little part in family 
decision-making but many are expected to contribute to family sustenance directly 
or indirectly. 
 
The implementation of CRC in Education 
As stated by International Bureau for Children’s Rights (2006), Education rights in 
Indonesia are recognized and protected in the Constitution. Every citizen has the 
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right to obtain education and the obligation to undertake basic education. The State 
has the obligation to fund basic education and to prioritize education by allocating 
at least 20% of national and regional budgets to education. The education law pro-
hibits discrimination in access to education. 
 
In fact, although the government has a compulsory education program (from six 
grades to nine grades), it is not truly compulsory as there is no penalty for parents 
who do not enroll their children. The Government is obliged to fund it and has 
extended the national scholarship scheme to poorer students, but has still been una-
ble to ensure free basic education for all children and to fund the provision of uni-
versal free primary education. Higher schooling is made more difficult for students 
because of their latively high fees, the inaccessibility of schools for many students 
and the selection process. Children drop out of primary school every year is still 
going on, primarily because the cost of supplies, uniforms, and other expenses are a 
burden for disadvantaged families, but also because of a professed need to supple-
ment family income. Children who live in remote areas are also disadvantaged by a 
lack of services, such as schools and health care services. They generally live in com-
munities in the most isolated parts of Indonesia. In general they have limited or no 
access to education, health and other social services. They are among the poorest 
groups in Indonesia. 
 
In relation with provision, the national and local government has issued policy for 
compulsory education program, but basic education (9 years education) is not free, 
and education is not affordable to all families in particular those living in poverty. 
The government of Indonesia has issued policy to subsidy the primary school opera-
tions. Further, the government is also allocating funds to support general education 
and provides some natural science mediating materials and other school facilities like 
school net work in most of Elementary schools in urban areas and in all state 
SMA/SMP (Senior High Schools/Junior High Schools) throughout Indonesia.  
Some schools, however, still lack of facilities such as library, laboratory, mediating 
materials, and environment as learning resources. The other hand, the problem is 
noticeable in the implementation of education policies issued by the ministry. Be-
cause of regional autonomy, the ministry cannot use its structural authority over 
municipal agencies to implement education policies, because they are not directly 
under the National Education Ministry. As a consequence, many education policies 
made by the central government fail to be effective in the regions. 
 
In protection aspect, the Indonesia Constitution also mandates a minimum of 20 
percent of the national budget to be allocated to education. The government also 
passed Law No. 32/2002 on Children Protection, especially the Article 9 and Law 
No. 20/2003 on the National Education System. The rights to education is limited, 
health services is below standard. Corporal punishment still exists as means of disci-
plines in all of learners, no regulation prohibits such wrong conducts and also re-
dress mechanism is not provided. Corporal punishment is a common phenomenon 
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in school. The National NGO Coalition for Child Rights Monitoring view that the 
government has regulated children’s protection against violence in school in the 
2002 Law No. 23 on Children Protection Article 54 that says: “Children in the 
school and in the surrounding area must be protected from violence carried out by 
teachers, school management or their peers inside the school or other educational 
institution”.  Even though Indonesia has the legal instruments to protect children 
from violence in school settings, it does not however have policies that regulate the 
prevention and the handling of cases of violence in schools. The lack of Code of 
Conduct or Code of Ethics in the teaching process creates teachers to avoid the 
rules. The teachers’ knowledge and skills on learning methods that respect the rights 
of the child have never been improved. Teachers then freely use all the methods they 
believe correct, including the use of violence. Teachers had punished students by 
yelling at them, asking students to stand in front of the class; and making them 
clean the toilet. These forms of punishment that humiliate children and disregard 
their dignity and capabilities happen often in schools in Indonesia. Intensive sociali-
zation and sensitizing of this aspect is still going on at all level of authorities, includ-
ing PGRI, as Indonesian teachers association. 
 
Participation is another aspect which has been concerned by the Indonesian Gov-
ernment by making several programs to promote children’s participation, such as 
those reflected in the Presidential Decree No. 7 year 2005 on National Mid-Term 
Development Plan 2004-2009 with the program to establish various forums such as 
child’s forum, youth parliament, Indonesian Child Congress, National Forum for 
Child Participation and so on. 
 
The Implementation of CRC in Classroom and School Management 
Mostly school community considers that punishments (corporal and mental) are still 
appropriately carried out. It is also believed that punishment is an alternative way to 
improve learners’ bad attitude and achievement since learners are afraid of getting 
punishment from teachers when they do bad behavior and not accomplish their 
tasks or home works. In teaching learning process, teachers still dominate the class, 
but recently by introducing learner-centered as a basic principle in teaching learning 
process, the domination of the teacher is getting lower. But many traditional Indo-
nesian teachers have difficulties to give learners a chance to express their ideas, views, 
and opinion freely. This condition makes learners not be accustomed to participate 
actively. Moreover, in class room, teachers and students are often not aware of child 
rights. Some teaching and learning models have already been introduced to Indone-
sian School at all levels. 
 
Teaching and learning models that have already been employed in Indonesia are 1. 
CBSA (Students Active Learning) in 1984; 2. PAKEM (Joyful Effective Creative 
Active Learning)  in 1994, and 3. PAIKEM (Joyful Effective Creative Innovative 
Active Learning) in 2004. They focus on students’ activity in the classroom by con-
sidering the basic needs of the child to be involved in the teaching learning process. 
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PAIKEM is a learning model emphasizing more on activating learners to be creative 
and innovative in effective way in joyful learning environments. The role of teacher 
is as a facilitator, motivator, model and source of learning. Teachers should facilitate 
and motivate learners involving in interactive learning in which learners actively 
interact with teachers, friends, and environment. The teaching learning process 
should accommodate learner’s communicative and analytic competence, and self-
reflective skills. However, it does not consider much on implementing child rights 
convention. This model will be more meaningful if it accommodates child rights. 
Child Friendly Teaching Model (CFTM), a model developed at IKIP PGRI, can be 
integrated with PAIKEM in order to accommodate child rights. 
 
Child Friendly Teaching Model (CFTM) 
The previous Indonesian change agents (Batch 09, and following batches: 11, 12 
and 13) are developing a teaching model on CRC perspectives, called Child Friendly 
Teaching Model (CFTM).The CFTM is a means of conveying the concept of child 
rights into classroom practice and school management. It is definitely established as 
a framework that is made up of the following three P:s (Provision, Protection, and 
Participation): 
 

1. Provision is related to the availability of children’s needs like food, health, 
education, and recreation. 

2. Protection from corporal punishment, systematic punishment, abuse, sexu-
al/verbal harassment, etc. based on CRC, and Government Act. 

3. Participation is the children’s right to act: to actively participate in the class-
room and at school like, interrupting, asking questions, answering, sharing 
information, etc. 

 
A school is child-friendly where all of the elements are addressed, and the ability to 
be child-friendly on each P is enhanced by action.  
 
The Implementation of CRC in and through Teacher Training 
Teacher Training and Education Institute (IKIP) PGRI Semarang now plays an 
important role in dissemination of CRC and development of the CFTM model. 
The institute was established on 23 July 1981; under the foundation of Indonesia 
Teachers Association (PGRI) Central Java, and it is the now the biggest Teacher 
Training institution in Central Java. It has four faculties of undergraduate (S1) pro-
grams: Education & Pedagogy (with 3 concentrate programs on Counseling Peda-
gogy, Primary School Teacher Education, Early-child Teacher Education), Science 
Education (with 3 concentrate programs on Mathematics, Biology, and Physics), 
Civic (with one concentrate program on Civilization Education), and Language and 
Arts Education (with 3 concentrate programs on English Education, Bahasa Indone-
sia Education, and Javanese Education) , and one (1) Post-graduate program, which 
concentrates on Education management. Now IKIP PGRI Semarang has more than 
12.423 students (teacher candidates) and has 265 experienced lecturers. Every year, 
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this institution trains approximately 2,500 to 3.000 teacher candidates who will 
work at schools all over Indonesia. The new policy of the institution places CRC as 
one of the compulsory materials given to teacher candidates. 
 
For the sake of sustainability of the Indonesian change agents’ programs, currently, 
IKIP PGRI Semarang has started to develop, support and facilitate a Center for 
Child Rights by empowering all the Indonesian change agents to conduct research 
and development of the implementation of CRC in Indonesia, to train and educate 
potential human resources in CRC perspectives, and to disseminate the CRC in 
Indonesia. The position of the Center illustrated in the figure below shows the con-
nections between different initiatives taken by change agents and by different actors 
in the implementation of CRC. 
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Externally, the dissemination of CRC has been done and planned through potential 
NGOs, such as PGRI, Muhammadiyah and UNICEF, and mass media, such as 
Indonesia Republic Television (TVRI), Indonesia Republic Radio (RRI), magazines 
and published books. PGRI is a teacher’s organization that has already existed in 
national, province, and district level and that has close connection with teachers and 
schools in Indonesia. Muhammadiyah is one of the biggest Islamic organizations 
that is spread out all over Indonesia and has many Islamic Schools (called 
Muhammadiyah schools) at all levels (pre-school to university). UNICEF is an in-
ternational organization that has been established at a local and national level, which 
has influenced and contributed to Indonesia education at all levels. Mass-media has 
an important role, either in spreading the information, broadcasting or publishing 
the activities relating to CRC. Magazines and newspapers such as, “Lontar” maga-
zine and “Suara Merdeka”, a local (Central Java) newspaper have given some contri-
butions in spreading the information about activities initiated by change agents. 
 
Internally, IKIP PGRI Semarang has some units which contribute to dissemination 
of CRC in schools and society. Those units are Service Training Unit Job Training 
Unit (PPL Unit). Student Community Works (KKN), Community works for Lecturers, 
PPG (Pre and In Service Training for Teachers), PLPG (In Service Training for Teach-
ers), and the public relations which manage some medias such as Radio (Edutop), 
Websites (http://www.ikippgrismg.ac.id and http://www.crc.ikippgrismg.ac.id), and 
internal magazines and newspapers. 
 
Service Training Unit is a unit which has responsibility in developing human re-
sources of IKIP PGRI Semarang. This unit has given sensitization on CRC for the 
lecturers (these activities had been reported by Batch 09 and 11). 
 
Job Training Unit (PPL Unit) is responsible for training of teacher candidates who 
are going to practice teaching at partner schools. This program is compulsory for the 
6th or 7th semester-students who have completed required subjects.  Such training 
has been conducted for four academic periods: 2007/2008 (initiated by Indonesia 
Batch 09), 2008/2009, 2009/2010, and 2010/2011. It has approximately reached 
10,000 (ten thousand) teacher training students. And now most of them become 
teachers at schools. In this year IKIP PGRI Semarang has trained about 1,700 teach-
er training students who practice teaching at schools. Every year, IKIP PGRI trains 
about more than 1,500 teacher training students. They are potential human re-
sources to disseminate CRC and CFTM in schools. 
 
A similar compulsory program for the 6th or 7th semester-students is Student 
Community Work (KKN), which gives opportunity for the students practicing 
social work for one month, especially in education for early-child non-formal educa-
tion (PAUD), primary and secondary education. They work in some sub-districts in 
Central Java, especially in Semarang municipality and Kendal Regency. The stu-
dents who are involved in this program got CRC training before they went to work 
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in communities.CRC training has been conducted for four academic periods: 
2008/2009, 2009/2010, and 2010/2011. It has approximately reached 8,000 (eight 
thousand) students. 
 
Community works for lecturers gives opportunity for the lecturers to conduct 
social work in groups in certain community groups. Mostly the lecturers of IKIP 
PGRI have been involved in CRC training and some of them work together with 
change agents of IKIP PGRI Semarang to implement CRC in their social works.  
 
PPG (Pre and In-Service Training for Teachers) unit and PLPG (In-Service 
Training for Teachers) unit are the recently established units in IKIP PGRI under 
the supervision of Teacher Profession Education and Development, National Educa-
tion Ministry. This unit will, for this year, train more than 6,000 teachers from 
different schools in Central Java. The trainers are certified lecturers of IKIP PGRI 
Semarang and some are from partner (co-worker) universities in Central Java. They 
will be involved in workshop and socialization on CRC conducted by IKIP PGRI 
Semarang. 
 
The Radio which is already established in IKIP PGRI Semarang has been used as 
media to give information and socialization on CRC for the listeners in Semarang 
municipality and some regencies near Semarang. And the websites are created to 
give information and to communicate all relating about IKIP PGRI Semarang and 
CRC as well. The latter is created especially for giving information and socialization 
on CRC. A Book of Hak-hak Anak (Child Rights) has already been launched and 
distributed to partner and model schools in Central Java, and a Module of CFTM 
has been being documented as guidance for teachers in implementing CFTM in 
teaching learning process at schools. 

2. Purpose 

The purpose of this project is to implement and contribute to the development of 
the already formulated Child-Friendly Teaching Model (CFTM) in CRC perspec-
tives for secondary schools in Central Java. It mainly focuses on sensitizing of the 
CFTM to the authorities and the stakeholders and the implementation of this model 
and classroom and school management in SMP N Tempuran I Magelang, Central 
Java. 
 
Model and Cluster Schools as an alternative way in implementing CRC Prin-
ciples and CFTM 
Model School and plasma (cluster) schools are developed by the previous change 
agents as selected schools in implementing CRC principles and CFTM. Model 
school is a selected school considered as a potential school in implementing CRC 
principles and CFTM, and cluster schools are schools, usually nearby the model 
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school, which are expected to be the next target in implementing CRC and CFTM. 
In implementing it, the cluster schools are under supervision of model school, local 
government, Teachers Group by subjects (MGMP), and change agents. Hopefully, 
under the local authority, the cluster schools can be model schools for other schools 
in a certain area. In such a way, the sustainability of the implementation of CRC 
principles and CFTM is persisted with.  To support and promote this program, we 
can use some agencies, such PGRI in Regency and sub-district level, local govern-
ment, Teachers Group by subjects (MGMP), and change agents. 
 
Like the previous batches, the change agents of Batch 13 selected one model school 
and one cluster school to develop and disseminate CRC principles and CFTM. The 
model School of Batch 13 is SMP Negeri (State Secondary School) Tempuran I 
Magelang where the project was conducted and the cluster school is SMP 
Muhammadiyah (private secondary school) Tempuran Magelang. 
 
Target groups and target areas 
The following are the target groups and target areas: 
 

1. Principals of Junior High Schools, the heads and secretaries of Teachers 
Group by subjects (MGMP) in Secondary Schools in Magelang Regency, 
and the principal, teachers and school committee of SMP N Tempuran I 
Magelang. It is the starting point to disseminate and implement CFTM for 
the cluster schools in this area.  

2. As a stepping stone to support and develop the implementation of CRC and  
classroom and school managements, and for the sake of sustainability of the 
implementation of CFTM in Central Java, 

a) It should be taken consideration to development and empowerment of the 
already existing Pusat Hak-Hak Anak (Center for Child Rights) of IKIP 
PGRI Semarang. 

b) It will conduct sensitization of CFTM in CRC perspectives for the heads of 
teachers association (PGRI) in regencies level, as they have position and per-
sonal power to promote CRC and encourage the members of the associa-
tion. 

3. Activities 

a) Sensitization 
The sensitization of CRC principles, Classroom & School management, and CFTM 
was conducted for: 1) Principals of Junior High Schools in Magelang Regency; 2) 
The heads and secretaries of Teacher Group by subjects (MGMP) for Junior High 
School in Magelang Regency; and 3) Principal, Teachers and School Committee of 
SMP N Tempuran I Magelangon 20 December 2010. To monitor these activities, 
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we conduct observation by giving questionnaire to the participants after sensitizing 
and depth-interview. The results show that: 
 

a) Participants understand and consider that CRC principles and CFTM 
should be put into action in the classroom processes and school life. 

b) Some principals (75% out of 65 principals) of SMP have already given so-
cialization on CRC principles and CFTM to the teachers in their schools. 
One of the Junior High School (SMP Muhammadiyah Tempuran, 
Magelang) has already started to work as cluster school that is going to im-
plement CRC principles and CFTM under the supervision of change agents 
of Batch 13, Principal of SMP N Tempuran and the head of Education Of-
fice of Magelang Regency. 

b) Workshop 
Workshop was conducted for: 1)The Heads and Secretaries of  Teacher Group by 
subjects (MGMP) for Junior High Schools in Magelang Regency, and 2) Teachers 
of SMP N Tempuran I Magelang. The heads and Secretaries of MGMP, and 
Teachers of SMP N Tempuran I Magelang were trained on how to implement CRC 
principles at school environment and to implement CFTM in teaching learning 
processes. They are also trained to develop the lesson plans. It was conducted on 20 
and 21 December 2010. Monitoring was conducted by distributing questionnaires, 
observation, and depth-interviews. Results show that: 
 

1. In monthly MGMP meetings, CRC principles and CFTM become one of 
the subjects in their discussions. 

2. SMP N Tempuran I Magelang, as a model school is straightforwardly ex-
pected to implement CRC principles and CFTM at school and class envi-
ronment. The following activities have been conducted where some outputs 
have been identified:  

a. School principal conducted some meetings with teachers and school com-
mittee in accordance with CRC and CFTM implementation at school. The 
principal (Umi) is initiating to make policy on implementing CRC princi-
ples for all teachers and staffs in her schools. 

b. In coordination with school committee, principal has made some improve-
ments on sanitation, cleanliness, and canteen and motivates all the people 
(teachers, staffs, and students) to keep school environments clean. 

c. Most of the teachers have already made improvement on their lesson plans 
in CRC and CFTM perspectives, but some still need more intensive guid-
ance. 

d. All teachers implement CRC principles and CFTM based on the lesson 
plans they made and they make self-reflection on learning and teaching pro-
cess conducted (see attachment) 

e. Teachers have initiated improvements in accordance with the 3 P:s. 
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The result shows that, according to the students, the course has become more inter-
esting and they admit that they have learned a lot from the course activities. The 
teaching learning process conducted is more comfortable. From teacher’s perspec-
tive, the teacher feels more understanding about CRC principles and CFTM and 
how to integrate them in teaching learning process. Some difficulties she faces are: in 
setting indicators of child friendly teaching integrated in the course; accommodating 
differences of student’s learning style because of the number of the students in the 
class (40 students in each class); using various learning sources as the limitation of 
references; giving the same chance to students with different ability to participate 
actively as the limitation of time in each meeting (90 minutes); motivating students’ 
creativity; and motivating and facilitating students to interact among them, as most 
students has difficulties to express their ideas in English. But, she has a progress in 
building a warm, personal, interesting atmosphere and good relationship with stu-
dents. Overall, she can run her English class well. Related to the teacher’s teaching 
performance, there are some improvements in facilitating, motivating, and encour-
aging students, but students’ involvement in material and media selection is still 
neglected. Regularly, the course design has been reconstructed based on the result of 
the actions.  
 
d. Evaluating the Implementation of Crc Principles and Cftm in School and 
Class Room Management. 
The purpose of this evaluation is to identify to what extent model school implement 
CRC Principles and CFTM in School Management and all the class rooms. The 
data was taken from questionnaires (attachment 2 point D and E) given to 100 stu-
dents selected randomly from 560 students of SMPN 1 Tempuran, Magelang on 
31st December 2011. It can be revealed that: 
 

1. At School management level, students practice fair relations and nice con-
versation with their friends, teachers, staffs, principal and all people coming 
to the schools, without yelling to their class mates. They obey the rules giv-
en in the school. They have sense of belonging of their class and school en-
vironments (cleanliness, well arranged places, etc), Some students feel that 
they get much chance in participation and fulfill their interests, such as par-
ticipating in making policy and decision in class and school level, having so-
cial environment  responsibility, involving all activities without considering 
gender differences, consulting with Students’ Council/teacher if there is a 
problem, and choosing an extra-curricular relating to their interests. 

2. In teaching learning process in the class, the students think that they are 
more active in learning because of feeling comfortable and secure when they 
are joining teaching and learning process in the class. They feel they have 
warm and friendly teachers, they can participate much in teaching learning 
process, they do their tasks from teachers without feeling vulnerable, and are 
willing to do their work in group and involve actively in every discussion 
conducted in the class. However, some teachers (10% teachers) still have 
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The result of monitoring conducted at SMP Muhammadiyah Tempuran Magelang 
(Cluster School) by observing the school and interviewing the principal (Mr. 
Pahrur) shows that the school environment and facilities are good and friendly 
enough. Those facilities are supported mostly by the Muhammadiyah communes 
and parents’ council, which have regularly meetings in the schools. The students are 
mostly from disadvantaged families. The discipline and motivation of the students 
are the main problems at the school, in such condition teachers find the way to dis-
cipline and motivate students by violating child rights. Some teachers, especially 
traditional teachers still think that punishments, i.e. standing in front of the class, 
giving overload assignments, are effective ways to discipline students. The teaching 
learning process still focuses on teacher’s role, without considering students’ needs 
and is less friendly.  Since some teachers are not involved directly in workshops of 
CRC principles and CFTM conducted in school model, their understanding of 
CRC principles and CFTM is low. For following up this problem, change agents 
(Batch 13) initiated to conduct workshop. 
 
Workshop for Cluster School Teachers  
Workshop was conducted for all teachers of SMP Muhammadiyah Tempuran 
Magelang on 31th January 2012. The teachers were trained on how to implement 
CRC principles at school environment and to implement CFTM in teaching learn-
ing processes. They are also trained to develop the lesson plans. This workshop in-
volved teachers of SMP N Tempuran I Magelang, as experienced participants in 
implementing CRC principles and CFTM. They can share their experiences to the 
others, especially in group discussions conducted. The Principal of SMP 
Muhammadiyah is very cooperative and enthusiastic to practice CRC principles and 
CFTM at his school. He promises to motivate and encourage all teachers and staff 
to implement it.  

4. Discussion and Reflections 

The result of socialization for principals of some SMPs and the head of MGMP in 
Magelang regencies indicate that they understand and consider that CRC principles 
and CFTM should be put into action in the classroom processes and school life. 
From their understanding and considering, hopefully, they will participate in em-
powerment of new change agents in implementing, or at least, socializing CRC 
principles and CFTM at their schools.  The teachers of SMP N Tempuran I as 
model school have implemented CRC through child friendly teaching models in 
teaching learning activities at school and the teachers’ awareness and competence on 
the CRC through the learning materials and activities are also revealed. However, 
further development is still needed to continue to make this teaching model under-
stood and implemented by every teacher in the school. The implementation of CRC 
principles and CFTM for Cluster School is not easy without actively involvement of 
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model school and change agents. Sensitizing, monitoring and encouraging for clus-
ter school are still necessary. 
 
The development of CFTM has been discussed in focus group discussions (FGD) 
involving Indonesia change agents, lecturers, teachers, and principals for the im-
provement and the applicability of the model. The development of CFTM design 
will be accommodated from the pilot projects conducted in model and cluster 
schools, micro teaching for teacher candidates, and the student teachers teaching 
practice (PPL) at schools.  
 
The conclusion is that CFTM should not be introduced as a totally new teaching 
models, but it should be integrated and accommodate the existing model such as 
PAIKEM, and the stressing should be on CRC with 3 Ps or 4 pillars of CRC. 
 
The challenges of the implementation of CFTM at schools effectively in the future 
come from cultural, educational and social-economic back ground of the parents, 
since culturally, corporal punishment, systematic punishment, abuse, sexual/verbal 
harassment, etc still happen at home and society, mostly they don’t understand 
much on child rights. Economically, they are powerless to overcome or struggle 
successfully against a difficulty or disadvantage.  For the future plan in coordination 
with school committees, socialization should be conducted for parents. 
 
Implementation of CFTM at schools needs support from different sectors, such as 
government at all levels, education institutions, NGOs, media, and private compa-
nies. The link or networking should be developed in terms of maximizing the re-
sults. 

5. Way Forward 

Working together with present and coming Indonesia change agents and colleagues 
who are interested and concerned on CRC implementation, for the sake of sustaina-
bility of implementing CRC, we have a dream to place Central Java in the forefront 
in implementing CRC principles and CFTM in schools in Indonesia as described in 
the ‘grand design’. There are different strategies how to implement CRC, i.e. dis-
seminating CRC through Center for Child Rights (CCR) of IKIP PGRI Semarang 
internally and externally, and continuous development of CFTM through model 
school and cluster schools.  Three regencies (Semarang, Kendal, and Magelang) have 
already been developed model schools and cluster schools in implementing CRC 
principles and CFTM.  Surakarta is the next regency, where Change Agents (Batch 
15) are working at their projects which have the same track as the previous Indone-
sian change agents did. The following are the target areas which has already imple-
mented CRC principles and CFTM in Central Java. 
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3. To revise CFTM book and develop it to be more interesting and applicable 
by adding some illustrations with pictures. 

4. To control the sustainability of some units (PPL: Job Training Unit, KKN: 
community works for students, Community works for teachers, PPG,and 
PLPG) place CRC principles and CFTM as main content of their activities.  

5. The Indonesian government should draft a policy that ensures education in 
Indonesia is based on human rights and child’s rights standards so that edu-
cation in Indonesia is in line with the Convention on the Rights of the 
Child and other human rights instruments. PGRI as teachers association 
should take part in contributing to and controlling the policy as well. 

6. Systematic teacher training should be carried out on the implementation of 
educational methods based on children’s rights. CFTM should be devel-
oped endlessly as guidance in implementing CRC principles in teaching 
learning process. At the same time, the school should seriously develop and 
implement the environment and policies aimed at the prevention of vio-
lence. IKIP PGRI as a teacher training institution has some potential units 
to contribute and influence on it. 

7. The “Grand Design” as described in the frame of reference should be placed 
as the basis of the connections between different initiatives taken by change 
agents and by different actors in the implementation of CRC. 


















































































































































































































































































